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Abstract: 

The objective of this present research is to produce  a learning model of a local wisdom-
based multicultural civic education in higher education.  It is based on social theories: 
cultural pluralism: mozaik analogy (Garcia), social learning (Bandura), multicultural-social 
(Banks), cultural pluralism (Kallen), local wisdom (Habba), learning  model (Joyce and 
Weil), democratic elarning (John Dewey), social inquiry (Massaialas & Cox),ethno-
pedagogy concept (Alwasillah), civic competences (Branson), citizenship education 
(Cogan), continuous citizenship education (Kerr), and project citizen (CCE & 
Budimansyah). A qualitative and quantitative research with ‘the dominant-less dominant 
design’ using a Research and Development (R & D) design was employed through three 
main stages: (1)  a preliminary study though library research and site study, (2) a 
developmental study through limited and wide tryouts with classroom action research 
method, and (3) a test study through a quasi-experimental method in three higher 
educations in Malang city. The results showed that the learning model of the local wisdom-
based multicultural civic education (LW-BMCE) in higher education  is more effective in 
improving students’ multicultural- civic competences than that of the conventional one. 
Statistically, the the experimental classes  taught using the learning model of the  LW-
BMCE resulted in the F-value of 4.585 with the significance value of less than 0.005 which 

is higher than the control classes taught using the conventional learning model. 
Substantially, it showed that the LW-BMCE  is more effective in improving students’ 
multicultural competences and its application gave positive effects on activities, learning 
motivation and the like.  
Keywords:  civic education, multicultural, local wisdom, higher education 
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1.INTRODUCTION 

Civic education is one of  the fundamental instruments in the frame of the national 

education as a medium for  building the nation’s characters amid the heterogeneity and 

pluralism that are the main characteristics of the Indonesian nation. Plurality becomes 

a reality and should be accepted as the national wealthy of  Indonesian people. Among 

differences, as a national unity Indonesian people should live and interact with one and 

another to keep the national integrity. Its logical implication is that it is necessary to  

develop an inclusive, pluralist, and tolerant attitude in order to be able to interact with 

full of love and of peace. The heterogeneity of the Indonesian people, which is not 

possessed by other nations, may serve as a social capital for constructing  its local 

wisdom-based culture. The heterogeneity as a civilized nation should be maintained and 

preserved as the treasure of the national culture.  In the context of either horizontally 

or vertically social interaction of the plurality reality, some educational instruments  

with open, inclusive, tolerant, and pluralist characteristics are required. 

Yaqin (2007) states that multicultural education is an educational strategy applied 

for all types of subjects by employing all cultural  differences among students such as 

their ethnic groups, religions, genders, social classes, races, capabilities and ages in 

order to make their learning process effective and easy. In this context, civic education 

is a central topic serving as a medium for developing and disseminating the multi 

cultural education in this pluralist society such as in Indonesia. 

Developing  a democratic multicultural society is really needed by Indonesian 

people marked by the plurality and diversity, since multiculturalism   basically gives an 

emphasis on cultural equality existing in a society, and it carries some spirits to live 

together peacefully under existing cultural differences either individually or in groups 

in a society.  Healthy and democratic multicultural society in Indonesia is not built in a 

taken for granted or in a trial and error manner, but it should always being constructed  

in a systematic, programmatic, integrative  and sustainable manner.  One of the 

strategies and media is through civic education. Civic education is in a wide meaning 

with the perspective  of the world citizenship in the 21 century famously called as the 

multidimensional citizenship   where one of its traits is to posses multicultural 

characteristics (Cogan, 1998; Castro, 2014). 

According to Winataputra (2008), Indonesia is built as a multicultural nation state 

in the context of the modern nation state of Indonesia, instead of monocultural nation 

state.     It may be observed from the  dynamics of the praxis in the life of the state of 

Indonesia since the proclamation of the Independence of Indonesia on August 17, 1945 

up to now  by referring to the Constitution which applied and is being applied  namely 

the 1945 Constitution, the 1949 RIS (Republic of the United States of Indonesia) 

Constitution, and the 1950 Temporary Constitution and the praxis of the life in the 

nation in each period of time.  Civic education in Indonesia,    philosophically, 

pedagogically,  and andragogically, is an education intended to facilitate the  students’ 

personal development to make them religious, civilized, democratic and responsible, 

and just  citizens  that may live  harmoniously in the context of  multiculturalism “Unity 

in Diversity”. Moreover, they may possess the spirit of the unity of Indonesia.  Therefore,  

civic education plays an important role in developing a multicultural society. 

Multicultural education is a series of trusts and explanations that recognize and 

respect the importance of cultural and ethnical diversities in forming the life style, social 

experiences, personal identities, chances to have education either for individuals or 

groups or states dealing with at least three matters: (1) ideas and awareness of the 

importance of cultural diversity, (2) movement of educational renewal, and (3) 

continuous process (Banks, 1993 and 1997).  Multicultural education may become a 

strong element in the curriculum in Indonesia to develop competences and life skills for 

Indonesian people  that consist of multicultural society covering various different types 

of cultural perspectives. Therefore, it is relevant for schools and higher education in 
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Indonesia to apply the multicultural Education since it is  through this multicultural 

education that the students are trained to respect and to tolerate to all  cultures. 

Downs, D. A. (2012) states that the civic education learning may produce 

citizenship competences namely  “good citizens”. As a result, the  civic competences 

mean students’ knowledge, values and attitudes, and skills that may support them to 

become citizens participative and responsible for governing the society and the state.  

Referring to the Decree of the Directorate General for Higher Education (Dirjen 

Dikti) No. 43 year 2006 regarding the basic competence article 2b, it is stated that after 

joining in the subject “Civic Education” the university students are expected to “become 

scientists and professionals who possess the feelings of nationality, and  of loving the 

father land,  those showing democratic and civilized attitudes, becoming citizens with 

high competition, and being discipline  and able  to actively participate in  developing a 

peaceful life based on  the values system of Pancasila (Five Basic Principles).  

The development of the  civic competences showing multicltural characteristics is 

lead as efforts to create multicultural citizens through civic education.  In this context, 

the multicultural civic competences may be based on  4 (four) dimensions as Cogan 

proposed (1998): personal, social, spatial and temporal which are  then formulized in 

Branson’s three components of citizenship  (1998): civic  knowledge, civic skill, and civic 

disposition.  

On the basis of recent developments, where the objective of  the civic education is  

the citizens’ high-quality and responsible participations in the political and social life 

either at the local or national level, the participation needs some mastery of a number 

of civic competences among others: (1) the mastery of certain knowledge and 

understanding, (2) the development of intellectual and participatory  capabilities, (3) the 

development of certain characters and attitudes, and (4)  proper commitment to basic 

values and principles of constitutional democracy. Based on the competences that need 

to be developed, there are tree main components  to learn in the civic education namely 

civic knowledge, civic skills, and civic dispositions. 

Civic Knowledgedeals with what contents or what should be known by the citizens. 

Civic  skills cover intellectual and participatory competences. Civic disposition  signals 

either private or public characters important for maintaining and developing a 

constitutional democracy. 

Branson (1998) and   Egerton (2002)  assert that the objective of civic education 

is to have one’s high-quality and responsible participations in the political and social 

life either at the local or national level. These participations require the following  civic 

competences: the mastery of certain  knowledge and understanding, (2) the development 

of intellectual and participatory capabilities; (3) the development of certain  characters 

and attitudes, and (4) proper commitment to fundamental values and principles of 

constitutional democracy. 

However, the praxis reality in the field of the civic education in higher education 

serving as a spearhead and part of the process of building a multicultural life for 

reinforcing  the insights of nationality and this appreciation has not been adequately  

recognized, its multicultural dimension and even its actualization start to lose because 

it has been trapped at the mastery of mere knowledge, avoiding the educational affection 

aspect. The learning of civic education in general is partially made and it does not 

accommodate  multiculturalism  and local wisdom values, whereas the civic education 

as the medium of the multicultural education should develop them more systematically 

and comprehensively. 

The characteristics of the local wisdom in this present research are the  

collaboration and synergy from ideas presented  by Habba (2008), Moendadjito (2006) 

and Alwasilah (2008) showing the following characteristics: (1) it is as the marker of 

identity, the glue of social cohesion and  of togetherness of a community, (2) its 

formation is experience-based, evolutionary, and related to the system of belief, (3) it 
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possesses some ability to control, accommodate and integrate outside cultural elements 

into the native culture and to lead into the cultural development, (4) it has been proved 

after it has been used for centuries, and cumulatively and dynamically developed and 

also continuously changed, (5) it is integrated in the daily practices commonly made  by 

individuals or  the people as a whole, (6) it is not eternal, it may shrunk, and it is not 

always explicitly seen. 

The six functions of the local wisdom  confirm the importance of  a local wisdom- 

or values-based approach, where the cultural source becomes a sign of identity for the 

survival of life of a group or a school of belief. Even the accompanying multicultural 

conflicts will be able to be wisely managed and   do not always involve a politics of power 

as practices through the relation between religions and the state in Indonesia. According 

to Abdullah (203) in this context it is necessary to have a space for the transformation 

from “outer" (global)  approach into “inner” (local) one in which  the dynamics of conflicts 

among religions and beliefs are similar, basing its approach on local values.  

The motto “Bhinneka Tunggal Ika” (Unity in Diversity) actually has accommodated  

the diversity of Indonesian people in terms of ethnic groups,  races, languages, customs, 

and religions. Ironically, the diversity in the cultural unity of this nation in the course 

of the state and the nation’s freedom is given more emphasis on the equality aspect in 

the formation of the nation’s solidarity. It implies that the local cultures rich with 

differences erode either quantitatively qualitatively, especially the use of the vernaculars 

that grinds down, even loses its pragmatic power (Wiraatmadja, 2002).  

The development of primordial and local cultural values such as strereotypes, 

ethnocentris, and the like may result in dangerous disunity. However, the concept of 

primordialim  itself needs amore proportional studies. The ’local-traditional” tie is often 

felt to be a socio-cultural reality needed as the filler of one’s empty sel-identity and 

group. Therefore, some natural, instead of falsely-made,  intimacy or an intimate old 

community tie is required.  This condition is really felt in this globalisation process, 

where one often feels ”lonely”. (Abdullah, 1999). 

On the basis of  the observation and praxis of the implementation of the civic 

education lectures in higher education made by the researcher and in some previous 

research results, the researcher feels some confusion and problems to solve in the 

subject of civic education in higher education as fast as possible. Therefore, a 

multicultural educational system is in a great need to assure that a local wisdom-based 

multicultural civic education may play a role in bringing the Indonesian people to reach 

an ideal order of a democratic and civilized multicultural society.  

In view of the aspect of the civic education in higher education, the challenge has 

not yet been responded by the existing curriculum. The mode and the content of civic 

education in higher education have so far been showing a phenomenon that gives and 

explores lesser local wisdom-based multicultural values  which are the essence of the 

democratic culture in he classrooms and in the society in a synergic  manner. The mode 

of the civic education has tended to happen in the classrooms, but in the society it tends 

to be in the opposition or in paradox.  The content of the civic education is merely in 

rote in nature, even it has not fully explored the students’ affective and psychomotoric 

aspects,besides, the civic education is part of the  nation’s values  and characters 

education of which the content is not merely memorized, but understood and 

implemented.  

Therefore, it is very urgent to develop a local wisdom-based multicultural civic 

characters through studies and organization of curriculum and model of the civic 

education in higher education by the development of the civic competences (civic 

knowledge, attitude, and competence). It implies that in the practices and the lectures, 

it is neccesary to have a curriculum and learning model of civic education that develop 

a local wisdom-based multicultural civic characters in line with the need and the 
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demand of the Indonesian people in the post reformation era  namely a democratic, just  

inclusive and civilized society. 

Based on the background above, this  research will study “the model of the local 

wisdom-based multicultural civic education development in higher education.” The 

purpose is to find and result in  a model of the local wisdom-based multicultural civic 

education development in higher education that may be able to improve the students’ 

multicultural civic competences. 

In accordance with the purpose to reach, the researcher  expects that this present 

research may give some significances either theoretically or practically, especially for 

the reseacrher and the readers in general. Theoretically, this research findings are 

expected to give some benefits and contributions of inputs in the form of principles and 

theorems to develop the local wisdom-based multicultural civic education that may  

result in a conceptually-theoretically basic framewok  for the lectures of the civic 

education in higher education in broad sense needed or developing  good  civic  

characters and cultures in  21 century one of which is  multicultural in nature. Then 

the findings are also  expected to be able to serve as a base for developing a learning 

model of the civic education from elementary to tertiary education.Moreover, it is also 

expected that the findings may give some practical benefits for some parties namely 

policy makers, lecturers, university students, the experts in civic education, the society 

or the community of civic education.  

2.RESEARCH METHODOLOGY 

In this present research, a qualitative and quantitative approach was employed.  

In other words, “Cresswell’s the dominant-less dominant design” pattern was adopted 

(1994). In the first part of this research, a  qualitative approach was used through a 

naturalistic method intended to have a need analysis for the model of the local wisdom-

based multicultural civic education development in higher education and te roles of civic 

education in developing the multicultural society in Indonesia. In the next step a 

quantitative approach paradigm was utilized to know the differences of the students’ 

multicultural civic competences and to test the effectiveness of the local wisdom-based 

multicultural civic education development model in higher education as practiced in the 

field.  

This research specifically used a developmental research method proposed by 

Borg and Gall (1988), since it is intended to design and to develop a new-quality product 

in the field of education. The procedures of the Research and Development in general 

cover ten stages. The ten stages as a whole, in the implementation of the research and 

development model of the local wisdom-based multicultural civic education in higher 

education, were then simplified in accordance with the contitions of time, place,cost, 

personnels, and practical uses in the field. It is in line with Sukmadinata’s (2005) and 

Muirni’s (2006 opinions that the ten research and development stages proposed by Borg 

& Gall (1988 and 2003)may be modified into three stages namely (1) preliminary study, 

(2) development, and (3) testing and reporting.  

Three universities in Malang city namely (1) Brawijaya University of Malang (UB)  

(2) State University of Malang, (UM) and (3) University of Muhammadiyah Malang 

(UMM)were taken as the samples because they posses rather different multicultural 

characteristics. The subject of this research is first, second, third and fourth semester 

students who took the civic education subject in higher education in the three 

universities. The samples or respondents were taken in line with  the research stages. 

The data were analyzed qualitatively and quantitatively during the process of this 

learning model development.  The quantitative data analysis was made using the 

statistics One-Way and Two-Ways Anova. F-test was used because Anova  follows the F 

distribution. The whole data analyses are made with the aid of the SPSS release 16.0 

program.  
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3.FINDINGS AND DISCUSSION 

a. The Profile of the Location 

The research location is three universities in Malang city, namely: (1) Brawijaya 

University of Malang (UB)  (2) State University of Malang, (UM) and (3) University of 

Muhammadiyah Malang (UMM).  

Based on the stipulations in the Decree of the Directorate General for Higher 

Education-Department of the National Education  No.43/DIKTI/Kep/2006 regarding  

the Requirements of the Implementation of the Personality Development Subject Group 

in  Higher Education, the  lectures of the Civic Education in the three universities (UB, 

UM and UMM) have fulfilled the requirement which is  proper with or linear in the field 

of the civic education, as  shown by the following aspects: On the basis of the sex, most 

lecturers (87.23%) are male, the rest (12.77%) are female. In view of the field of study, 

those from the Law Science are 27.66%, Social Sciences, 25.53%, Social Science 

Education, 17.02%, Cultural Science/History, 12.77% and Philosopy and National 

Defence, 8.51%.  

According to the field of study, the background of the study of the lecturers in 

three universities is mostly occupied by the Law Science (27,66%), followed by Social 

Sciences (25.53%), Social Science Education (17.02%) and Cultural Science/History 

(12.77%) and Philosopy andNational Defence  (8.51). In the three universities (UB, UM 

and UMM), the students gave different reasons why they took the Civic Education 

Subject.  

Their main reason they joined into the civic education subject is that because, 

from the objective of the subject, it guides the students to become smart and good 

citizens (46.67%), it is the demand of the curriculum (43.33), the lecturers are relatively 

easy to contact and are humanists   (6.67%) but, apprehensively, there are few students  

(3.33%) who state that they are really interested in the  civic education subject. This 

condition presents specific challenges to the lecturers of the civic education because 

they have to be able to make the students interested in and enjoy joining in the civic 

education subject in higher education. On the basis of the data, according to the 

students, the most benefit the students obtained after joining in the subject is that it 

might guide the  students to become smart and good citizens (50.67%). It is certainly in 

line with the objective of this subject namely to guide the students to become smart and 

good citizens which is also shown by their reason in joining in the civic education 

subject.  The main objective of the civic education subject, according to most students 

is to grow and to improve the  insights of nationality and of loving the fatherland and to 

guide the citizens to become smart and good citizens.  According to the lectures, the 

objective of this subject is to guide  smart and good citizens with insights of nationality 

and of loving the fatherland and with Indonesian characters.  

Such various thinking bases allow the civic education lectures to guide the 

students to become  smart and good citizens, to possess competences to become 

professional scientists with the feeling of nationality and of loving the fatherland of 

which one of them is to develop students’ multicultural competences and to make them 

possess some bravery to show their critical, dialogic and reflective thinking.  

 The students’ and lecturers’ diverse and various opinions might bring some 

significant effect on how the model of the civic education lectures will be implemented. 

The presentation of materials using a conventional model textually will  be “relevant” if 

the lecturer’s objective is to present the materials and to teach to test, whereas, if the 

lecturer’s objective is to develop students’ critical thinking skill and to iprove their 

multicultural competences. The students’ multicultural civic competences will be 

described in detail below.   
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b. The condition of the multicultural civic competences of the students joining in 

the civic education subject 

So far, the learning condition of the civic education in higher education 

subtantially has not been intended to dig out local wisdom values growing in the society, 

and has given less respect to other different cultures. This is also the case in the learning 

aspect which is less variation, too rigid, and curriculum- and textbooks- oriented.  The 

learning methods and models have tended to make use of the conventional model 

dominated by lecturing, question-answer, discussion and  writing assignment methods 

that make the students bored and burned-out, less motivated and less active. The 

lectures have happened under the condition of less pleasing less challenging, less 

meaningful and less stimulating the students’ learning motivation and creativity. 

Moreover, the mode of the civic education up to know has tended to  occur in the 

classrooms, while in the society the mode is in opposition or paradox. The contents  are 

merely rote in nature, little exploration has been given to the students’ affective and 

psychomotiric aspects. As a result, this conventional model has not been ableto improve 

the students’s multicultural civic competences. 

The students’ hindrances in joining into the civic education lectures and in 

developing their multicultural competences have been so far influenced by the 

classroom management the lecturers did.  Not only the choice of materials, methods, 

media, learning sources and assignment/evaluation, but how the lecturers’ability 

creates conducive teaching-learning conditions encourages the students to be more 

critical, creative, and innovative in the lectures.  The learning of civic education in higher 

education has so far tended to make use of a conventional model with four dominant 

methods namely (1) lecturing,  lecturing and question-asnwer, (3) lecturing, question-

answer, and discussion, and (d) lecturing, question-answer, discussion and assignment. 

The four methods are made with the following stages of  lecturing activities: (1) 

Introduction, (2) Implementation, (3) Closure. It turns out that the four methods are not 

able to stimulate students’s spirit, motivation, activity, learning independence and 

multicultural civic competences.  

c. The Conceptual Design of the Local Wisdom-based Multicultural Civic Education 

Model 

The conceptal design of the local wisdom-baed multicultural civic education model 

is developed based on the cluster of the social interaction learning model with a social 

inquiry method of which the syntactic learning covers: (1) orientation, (2) hypothesis, 

(3) definition/explanation of terms, (4) exploration, (4) hypothesis proving, and (6) 

generalization. The model of the conceptual design consists of planning, 

implementation, and learning evaluation designs. 

The design of the learning planning  in terms of the content and materials aspects 

is that the Local Wisdom-based Multicultural Civic Education (LW-BMCE) explores the 

cultural and local wisdom values  around the students that have been truly tested  so 

that they may be adapted to the  present and global era.  The  similarities and differences 

in the values are sought, where the similarities are used as the glue (national 

integration) and the differences are  recognized as part of the treasures of the  national 

cultures in accordance with the multiculturalism principles developed in this study. 

It is interesing for the students to understand and implement the  application of 

designing the model of the local wisdom elements in their daily lives. The students are  

asked to identify the values of the local wisdom values prevailing in their society and to  

explain the implementation and the development of the local wisdom values at present 

and in the future, because it may become a efficacious recipe for curing some longing 

of  the local cultural values under the vaccum of the global cultures happening at 

present. In other words, the LW-BMCE model is a solution for bridging the affinity power 

between the ethnicity and globalization values. 
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The design of the lecture evaluation was made during the process or in the 

learning results. The evaluation of the learning results is intended to understand 

students’ multucultural civic competences and their understanding of the materials 

presented through the written test in the form of essays during the pre- and post-tests, 

complemented with the students’ work submitted in the form of the  learning CD and 

BINDERR (An inquiry book on dialogic, education and reflective values). Each group 

was given some feedbacks in form of some evaluative notes to revise the project “Project 

Citizen Bhineka Tunggal Ika”. The evaluation was  made to understand whether the 

local and multicultural wisdom values  matches with the present aspects. 

The design of the lecture evaluation was made during the process or in the 

learning results, as such as this picture in under 
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dDesign 1 

Form Hypotetic – Verification Model Project Citizen Bhinneka Tunggal Ika 

 
d. The Research Result from the Research Results at the Model Testing Stage 

 

1) Preliminary Condition of the Experimental and Control Groups 

The mean score of the pre-test of the students’ multicultural civic competences 

between the  experimental group and the control group is  that  former is 75.68 and the 

latter, 75.08. The statistical result for the t-test between the two is 1.502 with α = 0,219, 

showing that  although there is 0.60 difference, statistically the difference is not 

significant. Therefore, in general, the preliminary condition of the experimental group 

and the control group is relatively the same. 

 

2) The Difference of the Gained Score Test  of the Experimental and Control 

Groups 

Gained score is used to understand the  difference of the effects caused by the 

treatment to the experimental group and the control group.   A summary of the 

statistical result of the t-test made using the SPSS Release 16 program to understand 

the difference of the effects of the treatment to the experimental   and the control group 

is presented at Table 1. 

 

Table 1 

The Comparison of the  Gained Scores  from the Results of the Experiment and the 

Control Groups at the Model Testing Stage 

 

Culture 

Culture Culture 
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Variable 

/ Aspect 

Group 

 

Me

an 

t Sign

ifica

nce 

Knowlege 

(Civic 

knowled

ge) 

Eksperi

mental 

96.

00 

 

8.01

0 

 

<0,0

5 Control 85.

71 

Attitude 

(Civic 

Skills) 

Eksperi

mental 

94.

22 

 

7.15

0 

 

<0,0

5 Control 87.

48 

Psychom

otoric 

(Civic 

dispositio

n) 

Eksperi

mental 

95.

57 

 

8.89

1 

 

<0,0

5 Control 84.

76 

Source : Primary Data (processed) 

 

Based on the Table 1above, the mean gained score of the experimental group is 

285.79, while the control group is 257.76. The results show that the mean gained score 

of the experimental group is 28.03 higher than that of the control group.The result of 

the statistical calculation of th t-test show that there is a significant effect of the learning 

treatment using the LW-BMCE model on the students’ multicultural civic competences. 

Where the  experimental group is better than the control group. So, it can be stated that 

the LW-BMCE model  gave  positive effects on improving the students’ multicultural 

civic competences. 

3) The Comparison of the Mean Gained Score of the Students’ Test Results 

between the Experimental  and Control Groups Based on the Location of the 

Universities 

Then, the comparison of the mean gained score of the students’ test results 

between the experimental and the control groups is intended to measure the  effect of 

the application of the LW-BMCE model on the students’ multicultural civic competences 

in each university with category A, B and C. The category is assumed from the 

distribution of lecturers teaching at the universities with the S-2 and S-3 backgrounds. 

The following will be presented the research result from the comparison of the effects  

between  the application of the LW-BMCE model and another (conventional) model  on 

the students’ multicultural civic competences in three universities in Malang city.   

From the  comparison of the mean gained scores of the sudents’ multicultural civic 

competences aspect between the experimental group and the control group, it can be 

concluded that the effect is  significant, although no significant effect is not found among 

the universities in Malang city under the category A, B and C.  The difference is 

presented at Table 2.  
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Table 2. The Comparison of the Mean Gained Score of the Students’ Multicultural 

Civic Competences Based on the University Category 

 

Varia

ble / 

Aspec

t 

 

Ca

teg

ory 

Un

ive

rsi

ty 

Mean Gained 

Score 

F Sign 

Kont

rol 

Ekspe

rimen 

Multic

ultura

l Civic 

Comp

etence

s 

A 83.1

43 

106.6

57 

2.

2

5

0 

0.10

8 

B 82.0

86 

106.1

20 

C 85.5

71 

108.7

37 

 Tot

al 

250.

80 

321.5

14 

 F. 4.585          

Sign < 0.05 

 

Source : Primary Data (Processed) 

 

On the basis of the data in Table 2, it can be seen that the mean score of the 

experimental group in the University under the category C is higher that that under 

other categories namely A and B. the statistical test used is a two-way Anova, since it is 

intended to understand whether theres is some difference or not between some 

independent variables (University in Categories A, B and C)  and oen dependent variable 

(multicultural civic competences) where each variable has two sub-variables 

(experimental and control).  The result of the Two-Way Anova intended to know the 

mean difference resulted from the application of the model among the three universities 

is not significant at α = 0,05 (F=2.250 with significance of 0.108). Therefore, it can be 

stated that there is no significant difference resulted by the (LW-BMCE) model in the 

students’ multicultural civic competences in two other universites.  The data in Table 2 

also shows that the mean scores of the experimental group are  higher than those of the 

control group.  The F value is 4.585 showing less significance from 0.05. Therefore, it 

also means that there is significant difference in the learning results demonstrating  the 

students’ multicultural civic competences between the experimental and control groups. 

The students in the experimental group is higher in their multicultural civic 

competences than those in the control group.  The summary of the result from the model 

testing stage is presented at Table 3.. 

Table 3. A Summary of the Result from the Model Testing Stage  

N

o 

Acticity 
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1 Results of the Test-

Pretest 

 T-

tes

t 

 

Experimenal 

Group 

Control 

Group 

75,6

8 

75,0

8 

t-test = 1.502 

Mean= 0,60 

2

. 

The difference in Pre 

test & Post test in the 

Experimental Class 

t-

tes

t 

Pre tes of the 

Exp. Group 

Posttes of the 

Exp. Group 

75,6

9 

89.6

5 

+  13.96 

t-test =28,058 

<0,05 

3

. 

The difference in  Pre 

test & Post test in the 

Control Class 

 

t-

tes

t 

 Pre tes of the 

Exp. Group 

Post tes- of 

the  Exp. 

Group 

74,1

9 

76,4

6 

+ 2.27 

t-test =10,382 

<0,05 

4

. 

The Difference in 

Gained scores in the 

Experimental and 

Control Class 

t-

tes

t 

GST of the 

Exp. Group 

 

Control 

Group 

285.

79 

257.

76 

+ 28.03 

t-test =24.051 

<0,05 

5

. 

The Difference in 

Gained Scores in Tests 

of the Experimental 

and Control Classes in 

3 locations on the base 

of the mean GST of the 

KKM 

F-

tes

t 

University  A 

=  

Exp. Class              

Control 

Classes 

University B 

=                 

Exp. Classes          

Control 

Classes 

University C 

= 

Exp. Classes          

Control 

Classes 

 

 

106.6

57  

83.14

3 

 

106.1

20  

82.08

6 

 

108.7

37   

85.57

1 

 

Mean Scores of 

the Exp. Class 

are higher than 

those of the 

Control Group 

 

F. 4.585 < 0,05 

F. 2.250 < 0,05 

The mean score of the Exp. Classes is 

higher than that of the Control Class 

(the Difference in KKM in 3 

universities) 

The  difference in the mean score in 3 

universities in not significant. 

             Source : The result of the data processing using SPSS Release 16 

 
e. Discussion of the Research Results 

The learning model of civic education in previous researches show a conventional 

learning model with four types or categories of the teaching-learning models the lectures 

used to apply: (1) lecture, (2) lecture and question-answer, (3) lecture, question-asnwer, 

and discussion, and (4) lecture, question-answer, discussion, and assigment. The four 

in general are done in the stages of learning activities: (a) Introduction, (2) 
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Implementation, and (c) Closure. The main problems encountered in the lectures of the 

civic education in three universities in Malang city are as follows. 

First is that the learning and lecturing condition of the civic education in higher 

education has been very conventional in nature. They tend to cause some boredom and 

low motivation and inactivities  to the students. Even, among students some 

impressions exists that the civic education subject is an uninteresing and boring 

subject. It is in line with Wahab’s (2001) statement. 

In line with Wahab’s opinion, it is clear that to omit  such impressions, it is 

necessary to make some improvement and innovation  in terms of either the choice and 

the use of the appropriate and various learning methods. Certainly, proper and various 

methods are the ones oriented into students, so that the students are interested in 

learning because the teaching-learning process is done in pleasing conditions which 

stimulate their learning motivations and creativities. Moreover, this kind of condition 

may make students  active, full of enthusiasm in joining the learning process.  At last, 

any boredome in learning the civic education may be ommitted at all. 

Secondis that  students’ and lecturers’ dissatisfaction with lecturing the civic 

education that has been monotonously and boringly done, since  lectures method are 

dominantly applied, followed by question-nswer and discussion methods. Most 

respondents considered that their activities in the learning process are influenced by 

the application of the learning methods and interaction relationship between  the 

lecturers and the students. Based on the results of observation and interviews with 

students, it is known that the lecturers  rarely asked the stduents to analyze and to 

interpretate readings/discourses, field studies and inquiries. 

Based on the existing condition, students’ and lectures’ answers, it may be stated 

that it is necessary to have one learning model that is able to stimulate  students’ spirits, 

motivations and activities and independence in learning. It is in line with an opinion 

made by Ausbel and Robinson (1969). Moreover it is also in the same vein with NCCS 

(1994) that lead that Social Sciences should be presented in meaningful, challenging 

and active fashions. Remembering that the civic education is part of  Social Sciences, it 

is also necessary that the teaching-learning process should be made in meaningful, 

challenging and active ways. 

Third is that the teaching-learning process in the civic education has not yet been 

able to improve students’ multicultural civic competences. The students expect that the 

lecturers may be able to improve  the students’ multicultural civic education as 

maximumly aspossible by enriching learning sources made use of, and using  

multimedia, and various methods that lead the students to develop their multicultural 

civic education competences optimumlah and by improving the facilities needed in the 

teaching-learning process.  

The findings from the preliminary studies  basically show that there is some 

understanding of the  strengths and weaknesses  existing the learning process of  the 

civic education in three Universities in Malang city. Through theoretical studies and 

findings from previous researches, the design of the local wisdom-based multicultural 

civic education lectures model develop is   adopted from a social inquiry method 

proposed by Joyce and Weil (2000) and Winaputra (1994). This learning method 

posseses 6 syntaxs or learning stages: (1) the orientation of the problems, (b) the 

formulation of hypothesis, (c) the explanation of key terms, (d) exploration, (e) proving 

the hyphothesis, and (f) generalization (conclusiong drawing).  

Fourth is that the learning process of the local wisdom-multicultural civic 

education makes use of the field psychology approach and learning strategies with 

teaching continum or teaching that combines the inquity and expository extreme 

inquities and it is known as a mixed instruction (Wetton & alan,1987 and Wahab & 

Sapriya, 2011).  The learning process makes use of the learning syntax of social 

inquirywith 6 stages: 1) orientation, 2) hypothesis, 3) definition, 4) exploration, 5) 
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proving, and 6) generalization. It is different from the learning condition of the civic 

education that has so far tended to employ faculty psychology approach oriented into 

the purpose (content) and strategies tending to memorize, advise, and lead without any 

opportunities to have interactive and creative dialogues between the students and the 

lecturers, even tending to be indoctrinative in nature. Moreover, the learning proces 

tends to proceed expositorily (lectures-question and answer).  

Besides, the LW-BMCE model also adopts  some principles of learning model 

developed by the PProject Citizen. Project Citizen is a problem-based instructional 

treatment to develop some knowledge, competences and characters of democratic 

citizens that enable and encourage their participation in the  government and civil 

society (Budimansyah, 2009). The purpose of the Projectt Citizen is to motivate and to 

empower the students to make use of theor democratic civic rights and responsibilities 

through any intensive research activities on the public policies in the campus or in the 

society in which they interact. 

In the Project Citizen program, the students were given opportunites to participate 

in he  government and the civil society while they practiced their critical thinkings, 

dialogues, debates, negotiations, cooperation, politeness, tolerance, decision making, 

and civic action namely doing their obligation as citizens for collective interests (CCE, 

1998) and Budimansyah (2009). Substantive and psycho-pedagogic characteristics of 

th Project Citizen  worked on the substantive  and social-cultural contexts of public 

policies as one of the  corridors of democracy functioning as an interactional  medium 

between citizens and the state in implementing their rights,  obligations and 

responsibilities as Indonesian citizens who are the smart, participative and responsible 

and it is the main mission of the civic education according to the curricular and 

pedagogical view.  

The Project Citizen is focused on the development of Civic Knowledge, civic 

dispositions, civic skills, civic confidence, civic commitment, civic competence  intended 

to attain well informed, reasoned, and responsible decision making.  

Based on the condition above, it is shown  that the LW-BMCE model developed 

may give great effects on the development of the students’ multicultural civic 

competences in whatever  university categories (A, B, and C) as long as the 

implementation of the model  is proper and pays attention to the arranged stages. The 

students in the experimental group in three universities (UB, UM and UMM) in Malang 

city feel that their motivation in learning the civic education   is better than before. 

4.CONCLUSION 

The research results show that the learning condition of the civic education in 

higher education has not so far respected local wisdom values (locality) prevailing in the 

society and other different cultures. Moreover,  the  aspect of learning activities is less 

various, too rigid and is oriented to the curriculum and textbooks. The learning methods 

and models tend to make use of conventional models dominated by methods of lecture, 

quesion-nswer, discussion and of writing articles. These tend to make the students 

bored, less motivated, less challenging and less active.The lectures  occured under the 

condition that is less pleasing, less challenging, less meaningful, less able to give 

motivation and less creativity in the students. The mode of the civic education has 

tended  to merely happen in the classroom, but in the society it tends to be in 

contradiction or paradox.  The content of the civic education is merely rote in nature, 

less exploring the students’ affective and psychomotoric aspects. As a result, the 

conventional method has not been able to improve  students’ multicultural civic 

competences. 

The conceptual design of the LW-BMCE model is developed based on the cluster 

of social-interaction learning model with a social-inquiry method where the learning 

syntax covers: (1) the orientation (2) the hypothesis, (3) the key terms, (4) exploration, 
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(5) proving the hyphothesis, and (f) generalization. The model of the conceptual design 

consists of planning, implementing, and evaluating designs. In the planning design of 

the content or material aspect, the  LW-BMCE model explores cultural and local wisdom 

values  prevailing in the students’ environmental surroundings. The truth of the values 

has been proven so that the values may be adapted to the present and global era.  

In the values, their  similarities and differences are found out, where the similar 

values are used as the glue (national integration) and the different ones are recognized 

as part of the treasures of the national cultures in line with the principles of 

multiculturalism developed in this study. The application of arrangement of the design 

of the model implementation of the local wisdom values aspects interesting for the 

students. It can be understood and implemented in their daily lives.  

Students are asked to identify the local wisdom values existing in their society 

and to understand the implementation and the develpment of the local wisdom values 

at present and in the future, because it may become an  efficacious recipe to cure the 

longing of local cultural values under the vaccum of global cultures that attact the world. 

In other words, the LW-BMCE model is a solution for bridging the afinity power between 

ethnicity and globalization powers. The design of the lecturing evaluation is made either 

during the process or in the learning results. The evaluation of the learning result is 

intended to understand the students’ multicultural civic competences and also their 

understanding of the materials given through written tests in the formof essays  in either 

the pre- or post-tests, complemented with the  students’ products in the form of the CD  

and BINDER ((An inquiry book on dialogic, education and reflective values). Each group 

was given some feedbacks in form of some evaluative notes to revise the project “Project 

Citizen Bhineka Tunggal Ika”. The evaluation was  made to understand whether the 

local and multicultural wisdom values  matches with the present aspects. 

The application of the LW-BMCE principally proves to be effective and give positive 

and significant effects on the students’ multicultural competences, and their learning 

activities and motivation. Such high effects and effectiveness of the LW-BMCE on the 

students’ multicultural civic competences, and learning activities and motivation may 

be understood because it is through the LW-BMCE model that students’ self identity 

related to their uniquenes and curiousity to different cultures are developed. It is also 

necessary to emphasize that  the students respect other cultures, accept the cultural 

commuity as  a positive goodness that should be developed in the context of the national 

identity. 

The LW-BMCE method applying the social-inquiry method encourage to be more 

interested and challenged because it is related to their daily lives touching the socio-

cultural roots in their environment. Their high learning motivation  may be seen from 

their high enthusiasm to be actively involved in doring the tasks, reporting, discussion, 

presenting ideas  under the six stapes in the social inquiry activities, so that the learning 

activities in the civic education may be pleasing  for them. The effects of the application 

of  LW-BMCE model may also be seen in the  other effects such as: (a) the feelings of 

respects to the others’ dignity and of more tolerating to others (tolerance in dialogues) 

among the students and (b) some habits for social actions or multicultural behaviors in 

society. 
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