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Abstract:  

According to the  the Law Number 20 year 2003 on the National Education System, the 
term inclusive education is  merely  mentioned  as a specific education for children with 
special needs.An inclusive education is considered as an approach to accommodating the 
exceptional children in a general educational situation. This inclusive education is not only 

developed for children with significant physical,mental-intellectual, social and emotional 
disorders in the process of their growth and development, but is more widely viewed as 
a change in responding the diversity among children at school. This research is intended 
to design a learning model for an inclusive class.  
The study was conducted with reference to the literature that later concluded to be a new 
idea about the object being studied. Design class management inclusions that are the 
object of research led to the conclusion that the class management inclusions there are 
some things to look at, among others. 
The study was conducted with reference to the literature that later concluded to be a new 
idea about the object being studied. Design class management inclusions that are the 
object of research led to the conclusion that the class management inclusions there are 
some things to look at, among others. 
Inclusion learning plan prepared by the class teacher, without distinguishing between 
special needs students with other students, which is an educational unit level curriculum 
development. Planning is done by some teachers to pay attention to the physical condition 

of the class because of the physical environment where learning has an important 
influence on learning outcomes.  
Keywords: Design of Learning, Inclusion 
 

INTRODUCTION 

Elementary education is intended to provide students with basic competences so 

that as human beings they will be able to develop their lives as individuals, as members 

of society, citizens, and members of mankind.  This age (namely 7-14 years old) is the 

basic capital for developing high-quality human beings that may enable them to enjoy 

their live and  living independently. Independence may be created through learning 

activities that give opportunities for the students to be always active in giving ideas and 

asking some questions, to be always innovative and creative in making something new 

from various sources, to respect any differences in ideas and to be sensitive to any 

events occurring in their surrounding environment. These opportunities should also be 

given to children with special needs since they also have the same rights as with normal 

children.   

The standard educational provision for pupils with special needs has long been a 

school or class for full-time special education [1]. Nowadays, provisions for these pupils 

are more varied and much more oriented towards regular education [2, 3]. Inclusive 

education is premised on a philosophy of educational reform that gives the highest 

priority to equal right to education for all people irrespective of their diverse 

circumstances,as pronounced in UNESCO’s Salamanca Declaration [4]. Inclusion of 

children from diverse backgrounds (i.e., children with disabilities and children from 

socially disadvantaged backgrounds) in the mainstream regular education is a global 

trend in recent days to ensure rights to education for all (UNESCO, 2009)[5]. Inclusive 

Education (IE) is considered as an educational reform that aims to wipe out barriers in 
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the education system by bringing all children into regular education, irrespective of their 

diversity and backgrounds (UNESCO, 1994). 

The terms “inclusive education” and “inclusion” are unfortunately used in several 

different senses among GCC policy makers and educators: inclusive education and 

inclusion can mean both ‘education for all” (all learners have access to educational 

institutions, either segregated or integrated) or more narrowly and technically, the 

mainstreaming of disabled and handicapped students into the regular, traditional 

classroom [6]. During thelast decades,an interest inquestionsof rights,equityand 

inclusionhasbeenestablished fromdifferentsocialgroupsandtheir organizations[7]. 

Atthesametime,theinterventionofnumerous international 

organizationshasresultedto the creation ofnumerousDeclarations and multiple 

Directives concerning humanrights and  inclusion [8]. 

The term inclusive education is merely called specific education with special needs 

(henceforth, CSN). Article 5, verse 2 of this law states that “Any citizens with physical, 

emotional, mental-intellectual, and/or social disorders have rights to get specific 

education” [9]. In article 32, verse it is also explained that “Specific education is an 

education special for any children with a certain level of difficulty in following the 

learning process because they have physical, emotional, mental, social and/or disorders 

or they have potential intelligences and extraordinary talents.” In the government 

regulation No. 19 year 2005 on the National Education Standards in article 41, verse 1, 

it is stated that “Each education unit operating an inclusive education shall possess 

educational staffs with competences of organizing learning activities for students with 

special needs.” In this government regulation, either the local or central governments’  

responsibilities for organizing and facilitating the procurement of specific teachers, and 

of facilities and infrastructures needed by the schools organizing the inclusive education 

are not mentioned yet 

In some countries, inclusive education is considered as an approach to 

accommodating children with disabilities in a general education situation. It is not only 

developed for children with significant physical, mental-intellectual, social and 

emotional disorders in the process of their growth and development, but also is more 

widely viewed as a change for responding any diversity among students at school. 

Internationally in the developed and developing world, education systems are going 

through major reforms and changes [10].IE of students with SEN in regular schools is 

to be one such reform in current education systems. IE refers to all students being 

valued, accepted and respected regardless of ethnic and cultural backgrounds, socio-

economic circumstances, abilities, gender, age, religion, beliefs and behaviours (Forlin, 

2004; United Nations Educational Scientific and Cultural Organization [UNESCO], 

1994). 

Teachers’ knowledge of diverse learning needs influences their attitudes and 

overall behaviour towards students with SEN. Their motivation may also be connected 

to behaviour. The behaviour of teachers in the classroom determines how students will 

learn. Argue that the inclusion of students with SEN is associated with the regular 

teachers’ willingness to work with them [11]. As an educational terminology "integration" 

has been used for a long period of time, and this education format still exists in some 

countries [12]. Integration means the process of transferring CSN from special schools 

to mainstream schools [13]. This process urged the children "to fit in" to the classroom 

setting and school environment. But the overall results of the process were assimilation 

However, unlike integration, the emergence of inclusion concentrated on transformation 

of profoundly rooted structural obstacles rather than assimilation. This transformation 

changed dominant interpretation of "success", "failure", "ability" and so on [14]. 

Moreover, it is a part of values of life where its basic principle is to respect any 

differences existing in the society. Therefore, it not only talk about children with special 

needs, but also all needs of the children where they have different needs. Each child is 
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given opportunities to optimize their potency and to fulfill their learning needs. From 

the description above, it can be stated that inclusive education should be implemented 

in each school. Since some changes in managing the learning process in the inclusive 

education must happen, the design in managing the classroom in such an inclusive 

education is also needed to be changed. Therefore, the researcher is interested in doing 

a research with the title of “A Learning Management Design for An Inclusive Class” 

METHOD 

Research Approach 

The literature review (also known as a critical review essay). Put briefly, a literature 

review summarizes and evaluates a body of writings about a specific topic. In a world 

where the internet has broadened the range of potentially relevant sources, however, 

doing a literature review can pose challenges even to an experienced researcher [15]. A 

literature review is a summary of a subject field that supports the identification of 

specific research questions. A literature review needs to draw on and evaluate a range 

of different types of sources including academic and professional journal articles, books, 

and web-based resources. The literature search helps in the identification and location 

of relevant documents and other sources. 

RESULT 

The study was conducted with reference to the literature that later concluded to 

be a new idea about the object being studied. Design class management inclusions that 

are the object of research led to the conclusion that the class management inclusions 

there are some things to look at, among others, 1) Characteristics of Inclusive Education 

Management; 2) Service for Specific Education; 3) The Principle in Managing the 

Integrated Inclusive Education; 4) Developing a Class Inclusive Model 5) Learning Plan. 

DISCUSSION 

a. Characteristics of Inclusive Education Management 

The inclusion of children with disabilities in general education classes provides 

an opportunity for teachers to identify classroom management policies and practices 

that promote diversity and community [16]. Community-building management 

strategies that facilitate friendships, collaboration, parent involvement, and address 

challenging behaviors in a positive, proactive, and educative manner are consistent with 

the goals of inclusive education. In addition, in order to develop a truly inclusive school 

community, management policies and practices that are inconsistent with inclusive 

education--such as exclusionary discipline policies-need to be addressed by teachers 

and administrators. 

Characteristics ofInclusive EducationManagementare asfollows: 

1. It Involves all components of education namely teachers,students, parents and 

society in the whole processes from planning, organizing, managing and evaluating. 

2. Parents and societyt ake part in the whole learning processes. 

3. Teachers are given some chances and challenges to learn various learning methods 

in line with children’s needs. 

4. Teachers make use of cooperative learning method that involves some cooperation 

between students and teachers interactively. 

5. Participation among all components is improved, especially between parents and 

teachers from planning to evaluating and follow up. 

Therefore, the inclusive education management maybe made on the basis of some 

aspects, among others, managements of the curriculum, students, human resources, 
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facilities and infrastructures and also the supervision. Shows the differences in the 

Characteristics of the Inclusive and Regular Classes  in the table below [17]: 

 

 Regular Class Inclusive Class 

Relation  Some distance exists between 

the teacher and the students. 

For example: the teacher often 

calls the students without any 

eyes contact. 

The situation is friendly and warm. For 

example to the child with hard of hearing: The 

teacher is always near him/her with the face 

to him/her. The class companion/parents 

praise the child and help other children. 

Ability The teacher and the students 

have the relatively same ability. 

The teacher and the students and also the 

parents  as the companions have different 

backgrounds and abilities  

Curriculum  The curriculum adapts to the 

central curriculum. 

The curriculum is accommodative, meaning 

that it adapts to the students’ talent, interest 

and potency. 

Seat 

Arrangement 

The similar arrangement of the 

seats is similar in each class (all 

students sit towards the same 

table) 

The seat arrangement is varied, sitting in 

groups on the floor in a circle or sitting in the 

bench together so that they may see one 

another. 

Learning 

Material 

Textbooks, Exercises Books, 

Board. 

Various materials for all subjects. For 

example: learning mathematics may be made 

through more challenging, interesting and 

and pleasing activities via role playing. 

Learning a language is done using posters and 

puppets. 

Source The teacher makes the students 

learn using other learning 

sources. 

The teacher makes a daily plan by involving 

the children: asking them to bring any 

learning media which are cheap and easy to 

find into the classroom to be employed in 

certain subjects. 

Evaluation Standardized Written Tests The tests are adapted to the types and levels 

of students’ abilities. 

Source:theauthor 
 

An inclusive education management is brought about by involving all existing 

elements namely the students, teachers, parents and society. All students, regardless 

of their differences, are involved in the learning process.  

The teachers are also given some chances to learn more the various learning 

methods and materials in accordance with the students’ needs. Moreover, the parents 

and the society are also engaged with their children’s learning at school. This affirms 

that the characteristic of the inclusive education management is to involve the teachers, 

the school, the people and the government. This management also needs more time for 

the teacher to prepare the learning material which is in line with the need of each 

student, besides high commitment, clear vision and staff development. All the 

characteristics are need in managing the inclusive education. 

b. Servicefor Specific Education 

Inclusive education is the attempt to educate persons with intellectual disabilities 

by integrating them as closely as possible into the normal structures of the educational 

system [18]. As this necessitates various kinds of "inclusion through selective exclusion" 
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(partial exemption from grades, special classes, special treatment by teachers, etc.), 

inclusive education is inherently faced by tensions. Drawing on sociological systems 

theory, we argue that these tensions can be assigned to three levels of the educational 

system - the level of the functional macrosystem of education, the level of the 

organization and the level of the individual (classroom) interaction. 

In organizingan inclusive education,there are four types of services namely: 

1. The inclusive education service should pay attention to the results of identification 

and assessment. Therefore a service alternative program according to the needs 

maybe developed. 

2. A full education service, including the children with special needs learning in the 

same community (class) under the guidance of the class teacher, is provided with. 

The role of the teacher in this specific education is to be responsible for making the 

program, monitoring the implementation of the program and evaluating the results 

of the implementation of the program. 

3. A specific education service is modified, where the students with special needs 

follow the learning process together with normal students but under the guidance 

of specific teachers for individual learning programs. 

4. An individualized education service is given, where the children with special needs 

follow the learning process together with normal students in the diversified 

community under the guidance of the specific teacher. 

c. The Principle in Managing the Integrated Inclusive Education 

1. Learning is cooperative. 

2. Learning is pleasing 

3. In the learning alternative evaluation, the evaluation should: 

a. Be easy to interpret 

b. Portrait the child’s condition 

c. Be able to identify any problem. 

4. Teacher collaborates. 

The universal argument that all children should be educated in inclusive 

mainstream schools, irrespective of their difficulties or disabilities, is traced to the 

claims (a) that special schools and disability labels are inherently humiliating, and (b) 

that no decent society tolerates inherently humiliating institutions. I ask (following 

Avishai Margalit) whether there is a sound reason for a child to feel humiliated by special 

schools/disability labels as such, and find none [19]. The role of the generalist teacher 

is now affirmed as being an important component in the success or otherwise of 

inclusive education practice. Issues about the effectiveness of teacher preparation for 

working in inclusive classes have arisen [20]. 

Strategies are to become more inclusive. This does not require the introduction of 

new techniques; rather it involves: collaboration within and between schools, closer 

links between schools and communities, networking across contexts, and the collection 

and use of contextually relevant evidence [21].  

d. Developing a Class Inclusive Model 

This paper emerges from an ongoing study which involved, firstly, key informant 

interviews with strategic personnel within the Irish education system, such personnel 

representing both service providers and service users. The first part of this paper 

provides a brief summary of the findings of that aspect of the study in relation to the 

key characteristics of an inclusive school [22].  
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The directorate general for Out School Education explains that the placement of 

the children withspecial needs ataninclusiveschools maybemadeinthevarious models 

asfollows: 

1. Regular class ( full inclusion ). The children with specia lneeds study together 

with normal students in the regular class with the same curriculum. 

2. Regular class with cluster.Children with special needs study with other 

(normal) students in the regular class in specific group. 

3. Regular class with pullout. Students with special needs study together with 

other(normal) students in the regular class but in certain time,they are asked 

to come to the main learning room where they study under the guidance of a 

specific teacher. 

4. Regular class with cluster and pull out. Children with special needs study 

together with other (normal) students in the regular class in the specific group, 

and in certain time, they are asked to come to the main learning room where 

they study under the guidance of a specific teacher. 

5. Children with special needs study in the special class at the regular school, but 

in certain subject,they study with other (normal) students in the regular class. 

6. Full specific class. Students with special needs in the special class at the 

regular class. 

e. Learning Plan 

The  learning  plan  for  the  inclusive  class  is  made  by   the  class  teacher,  

withoutdifferentiating  between students  with  special  needs  and  other  students.  

The  plan is thedevelopment of the curriculum at the education unit level. The planning 

is made by payingattention to the physical condition of the classroom since the physical  

environment  of  thelearning  place  has  an  important  effect  on  the learning  results. 

The  implementation  ofthe learning activities in the inclusive class may be made at the 

same time in one class, butfor  the  students  with special  needs,  additional  activities  

before  coming  into the  class andafter school should be given, and the tasks  for 

homework should also be  provided to makethem understand the materials taughtwell. 

The  implementation  of  the  pull  out  method  in  the  inclusive  class  may  

create  aconducive environment in the school and improve the feeling of tolerance 

between studentswith  special  needs  and  other  students.  Some  evaluation  is  made  

by  watching  students’learning  activities  by  considering  aspects  of   students’  

behavior  and  academicachievements.   Evaluation  in  the  inclusive   learning  activities  

are  comprehensive  andflexible  in  nature,  for  example,  by  using  portfolio.  There  

are  two  types  of  evaluations,namely  oral  and  written tests  (essay  and  objective),  

and  performance  test  and  non-testsincluding the attitudinal scale, checklist, 

questionnaires, case study, and portfolio made inthe mid  and  final  years  where  the  

evaluation  activities  are  in  the  form  of  odd  and evensemester tests. 

The  spatial  arrangement  for  the  inclusive  class  should  be  made  like  in  

other classes,intended  to  create a  pleasing  physical  environment.  Each  teacher  in  

the inclusive  classshould  pay  attention  to  the  cleanliness,  neatness,  and  

appropriateness  in  placing   theornaments  in  the  classroom. The  spatial  

arrangement  should  always  pay  attention  to  thestudents’ discretion and enjoyment 

in the learning process 

The spatial arrangement should be made in such a way that it may help students 

learnwell. The facilities in the classrooms and in the school environment  should  be  

provided  sothat  students  will  not  feel  boring.  On  the basis of the results and the 

conclusion  of thispresent research, it is suggested that the headmaster should not only 

accept the studentswith learning disabilities, but also those with other disabilities such 

as blind, deaf and mute,mental  retardation,  hyperactive,  in-sociable,  autism,  physical  
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disability,  and  gifted  andspecial children, since they have  the same rights in 

education. 

Suggestion to the teachers. The teachers should be trying to sharpen and improve 

theirability in  managing  their  learning  activities  especially  for  students  with  special  

needs  byjoining  in  various  scientific  activities  such  as  seminars,  workshops,  

trainings,  and  bymaking classroom action researches. To the government, the number 

of teachers special forstudents  with  special  needs  should  be  added  especially  those  

in  inclusive  schools  inmaking the services for students with special needs optimal. 

CONCLUSION  

Inclusion learning plan prepared by the class teacher, without distinguishing 

between special needs students with other students, which is an educational unit level 

curriculum development. Planning is done by some teachers to pay attention to the 

physical condition of the class because of the physical environment where learning has 

an important influence on learning outcomes. Learning implementation inclusion 

carried out simultaneously in one class, but for students with special needs are given 

the additional activities either before class or after school, and giving work to do at home 

so that students can better understand the material presented on that day. The 

implementation of inclusion pull out to create an atmosphere conducive school 

environment and increase the sense of tolerance among students and other students 

with special needs. Evaluation is done by monitoring student learning activities by 

considering aspects of behavioral assessment and student achievement. For students 

with special needs, the evaluation was conducted before the learning begins to get 

baseline data of each student 
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