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Abstract 

The fact shows that the students are required to have good skills in writing in order to 
learn effectively at higher education. However, some research findings suggest that many 
students face some problems in writing. In order to search for and find effective solutions 

to improve the writing skills of students, this research focused on implementing the model 
of learning to write with the help of classmates (Peer Assistance Writing) in the teaching 
and learning process in the context of learning English as a foreign language. The finding 
showed that peer assistance model applied in the teaching of writing has a significant 
effect on the improvement of students' achievement. This means that applying peer 
assistance model in the teaching and learning process helps improving the students’ 
writing skill. 

 

 

I. INTRODUCTION 

Research Background 

 The fact shows that the students are required to have good skills in writing in 

order to learn effectively at higher education. However, some research findings suggest 

that many students face some problems in writing. The fact showed that in general they 

have difficulty in organizing and expressing their ideas logically (Budiharso, 2001). 

Thus, learning to write effective is quit needed. 

 The need to write an effective learning becomes more urgent when connected 

with students' ability in writing. The result of research reported by Widodo (2008) has 

revealed students’ low ability in writing skills. By using a scale of 1-4, as criteria to 

measure the level of writing skills, the research result showed that the average college 

student writing skills were at the level of 2.3. Thus, the students’ writing skills is still 

beyond expectation. Furthermore, Widodo revealed a number of factors that cause the 

students’ low ability in essay writing skills; among others is a learning process 

conducted lecturers less innovative and less varied. This causes lower student learning 

motivation and potential of students are less explored optimally. 

 In order to search for and find effective solutions to improve the writing skills of 

students, this study focused on implementing the model of learning to write with the 

help of classmates (Peer Assistance Writing) in the context of learning English as a 

foreign language. The model will be verified based on the modification of the two models 

that have been researched and developed previously, the model of learning to write in 

pairs (Paired Writing Model) for learners of English as a first language created by Topping 

(2001) and a model of Social-interactive Writing for English Language Learners [SWELL]) 

as a second language developed by Teo (2007). Both models adopt the collaborative 

learning model in the teaching of writing in which students share their ideas in pairs or 

groups in order to give each other feedback and edit each article. 

 Cooperative learning model has been a keen interest in research on writing skills 

since 1970 (Teo, 2007). Ferris and Hedgcock (1998) states that the essay writing 

collaborative learning encourages social interaction among writers through various 

activities such as the response of peers (peer response). Vygotsky (in Teo, 2007) 

considers it important interaction and social dialogue as he believes that learning 
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involves the internalization process of social interaction, which can assist learners to 

make progress on the complex thinking to think conceptually. Other researchers, Jacob 

and Hall (2003) found that in the last two decades has been growing interest among 

students in using cooperative learning activities. Through cooperative learning, 

students work together in groups of two to four members. Nevertheless cooperative 

learning is not simply divided the students into groups and give them work to do. 

Cooperative learning model is the way in which the lecturer to stimulate cooperation in 

the group help each other and increase the participation of all group members. 

 In line with the above research background, the problem is formulated as 

follows, “Does teaching writing by using peer assistance model improve the students’ 

writing skill?” Based on this research problem, the hypothesis is then formulated as 

follows, “Teaching writing by using peer assistance model improves the students’ writing 

skill.” 

 This research is intended to provide an alternative solution to the low quality of 

learning to write essays which resulted in students’ low writing ability. An alternative 

solution is in the form of Peer Assistance Writing model. In other words, this study aims 

to propose an effective model of learning to write an essay that emphasizes cooperation 

of students who have the ability above average (hereinafter referred to Helper) with 

students who have the ability under the average (hereinafter referred to Writer) to 

improve the ability to write essay. 

 This research is proposed for two targeted results. The first target is the Peer 

Assistance Writing model which is effective for improvement of students’ writing skill. 

The second outcome is in the form of scientific publications based on research results. 

 The Writing Assistance Peer model will be very useful for improving the quality 

of teaching of writing at college. The model is expected to be very helpful for lecturers 

who teach Writing course in that it is not only expected to improve learning outcomes 

but also to refine the teaching and learning process. This is because the Writing 

Assistance Peer model is derived from the model-based collaborative learning where 

students are involved in intensive social interaction during the learning process. 

 Research is urgently required for the following reasons. Firstly, every learning 

activity in universities almost always involves writing tasks. The tasks such as writing 

an overview, summary, abstracts, papers, and the final project such as for thesis and 

dissertation is an integral part of the learning process in college. Thus, students are 

required to have the ability and good writing skills in order to pour their ideas in a clear 

and easily understood. However, some research suggests that students face problems 

in writing, for example in organizing and expressing ideas logically and systematically 

(Budiharso, 2001). As a result, the ability of the students in writing skills proved to be 

low (Widodo, 2008). 

 Secondly, some of the results showed that cooperative learning can stimulate 

mutually assist in the learning group and also increase the participation of all members 

of the group (Sutherland and toppings, 1999; Nixon and toppings, 2001; Topping, 2001; 

Yarrow and toppings, 2001). This happens because the students are encouraged to 

share their ideas in pairs or groups to be able to give each other feedback and edit the 

text respectively (Teo, 2007). In addition, Ferris and Hedgcock (1998) states that the 

essay writing collaborative learning encourages social interaction among writers 

through various activities such as the response of peers (peer response). Other 

researchers, Vygotsky (in Teo, 2007) stressed the importance of interaction and social 

dialogue as learning involves the internalization process of interaction, which can help 

learners make progress from complex thinking to think conceptually. 

 Thirdly, although many research results emphasize the positive side of learning 

collaborative writing, but there are still problems that arise in connection with the 

implementation of cooperative learning methods to write, such as students having 

trouble editing the article because of the lack of editing skill. To that end, Peregoy and 
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Boyle (2001) proposed that students are given clear instructions or guidelines (explicit 

guidelines) on peer editing. This is the urgency of the development model of learning to 

write the final product in the form of model of learning writing, especially writing essays. 

  

Preliminary Research 

 In learning a second language (second language) and foreign language (foreign 

language), the experts pointed out some advantages of cooperative learning methods, 

among others: increasing the participation of learners, creating a learning atmosphere 

is more relaxed, increase motivation to learn, increases the activity of discussion, and 

increase input which is easily understood (Jacob and Hall, 2003). However, application 

of the method of cooperative learning to write not as simple as is generally thought. In 

fact, in planning and implementing cooperative learning, teachers should choose 

between how the decision. Therefore, the present study was designed to steer the 

lecturers, especially professors writing course, to determine the right choice to write an 

effective learning method in the context of English as a foreign language. 

 Results of a preliminary study found two writing learning models that proved 

effective in improving students’ writing skills. The first model (Model Topping) proved 

effective in improving writing skills in the context of English as a first language and the 

second model (Teo’s Model) proved effective in the context of English as a second 

language. 

 

Topping’s Paired Writing 

 In his study of Topping’s Paired Writing, Teo (2007) explains that paired students 

before they start writing activity. Students who have a higher ability to write plays a role 

as a Helper (students who provide assistance in learning to write), and students who 

have the ability to write lesser role as Writer (students who receive assistance). Then, 

the specific tasks have to be done by the Writer's Helper and when they write 

collaboratively. The steps taken are as follows. 

Step 1: Generating Ideas 

In this step, Helper stimulates ideas by asking one word questions like, 'Who?' Eight 

said other stimulus listed in the sub-heading "Question" form field to indicate that the 

Helper can ask questions of their own. 

Step 2: Drafting 

Writer dictate an idea he wants to put forward in the form of sentences. Furthermore, 

he chose between five inputs (idea) of Helper as a writing assignment. Input level is done 

in stages, which can be extended from Stage 1 to Stage 5. In Stage 1, Helper write 

comments and suggestions that Writer only copy what has been written by Helper. In 

Stage 5, Writer tasks writing overall. 

Step 3: Reading  

Helper reads aloud the draft while both members of the couple listen to draft the text 

together. This activity provides the opportunity for the Writer to be participants without 

having to read. Writer then follow the example given by the Helper and later read aloud. 

If Writer read a word incorrectly, Helper fix it. 

Step 4: Editing  

Helper and Writer look at the draft together and identify what improvements need to be 

made in connection with the four levels of editing, namely: the meaning (meaning), the 

sentence structure (order), spelling, punctuation (punctuation). 

Step 5: Best Copying 
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Writer copies the version of the best of the writing draft and submit it to the lecturer. 

The article is shared by a group of assigned partners. 

Step 6: Evaluating 

Using the criteria of editing in this last stage, groups of couples examine and evaluate 

the best copies of their writing. Helper is expected to provide more evaluative comments 

were positive than negative. Comments negative tone should be provided with extra 

caution to avoid offense. The evaluation was conducted in advance by groups of couples 

were assigned and then the other partner groups using four criteria used in Phase 4. 

 

Teo’s SWELL 

 Because less satisfied with the results of learning to write the model Topping's 

Paired Writing, Teo (2007), who teaches writing in the context of English as a second 

language, and then develop a model Swell (Social-Interactive Writing for English 

Language Learner / swell), by modifying the model Topping's Paired Writing. The results 

show an improvement in students' writing ability. Swell models developed by Teo is 

summarized as follows. 

Step 1: Generating Ideas 

To help students understand the important aspects like the character, background 

(setting), problems and solutions in writing, the model Swell provide the questions are 

complete, starting with a question "Wh" (what, who, where, when), for example: What 

do?; What to do what to whom?; What happened?; Where it happened?; When did the 

event happen? 

Step 2: Drafting 

In this step, a lecturer asserted that Writer does not have to worry about spelling when 

they are working on the first draft of the article. Instead, emphasis should be given on 

a flow of ideas that will be written. It is necessary for groups of couples to repeat one or 

two stages if they find certain difficult issues. 

Step 3: Reading  

Writer read aloud. If there is a word that is read less precise, Helper provide corrections 

whenever he was able. 

Step 4: Editing  

Writer's Helper and reading the draft together and identify improvements that need to 

be done. Word, phrase, or sentence is problematic needs to be marked. Writer and 

Helper examine the draft more than once, using five criteria of editing: (1) the meaning, 

(2) the sentence structure (order), (3) the spelling, (4) the punctuation, and (5) the writing 

style. 

Step 5: Best Copying 

Writer copy version of the article can be read from the draft papers have been corrected 

and handed it to the lecturer. Helper can provide assistance when necessary, depending 

on the ability or skill Writer. 

 

Step 6: Lecturer’s Assessment 

At this last step, the lecturer meet couples and groups, based on the results of the 

assessment, provide clear instructions in writing and the grammar or provide other 

feedback correction based on the five criteria of editing in Step 4. The group then reviews 

the comments provided by the lecturer together. 
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Peer Assistance WritingModel 

 In this study, the model of Peer-Assistance Writing was developed by modifying 

and synthesizing the models by proposed Topping (where English is taught in the 

context of the first language [first language]) and by Teo (where English is taught in the 

context of a second language [second language]). The development of Assistance Peer 

Writing models adapted context of learning English as a foreign language as English in 

Indonesia is categorized as a first foreign language) that must be learned from secondary 

education to higher education. 

 The context of learning English as a foreign language, especially in Indonesia, 

has implications on two things, namely the development of mindset (thought pattern) 

and the development of rhetoric/style (rhetoric/language style). The first implication 

needs to be emphasized because the mindset of the people in the English Language 

tends to be linear, whereas Indonesian society’s mindset tends circular (circular). The 

second implication is important to note because English tends to use sentence patterns 

effectively as a consequence of linear thought patterns, while Indonesian tends to be 

loaded with patterns of winged sentences as a result of the circular mindset. 

 

RESEARCH METHOD 

Research Design  

This research is aimed at determining whether or not peer assistance model 

applied in the teaching of writing has a significant effect on the students' achievement 

in writing. Since the research was conducted in classroom setting, it used quasi-

experimental, nonrandomized control group, pretest-posttest designs. The design is 

illustrated as follows: 

_______________________________________________________ 
Group  Pretest  Independent Variable  Posttest 

E  Y1  X    Y2   

C  Y1  -    Y2 

_______________________________________________________ 

Note: 

E  : experimental group 
C  : control group 

Y1: pretest 

X :  treatment (peer assistance model applied to the experimental group) 

Y2: posttest 

 

Sample 

 Two classes were randomly selected as the sample of the research, each of which 

consisted of 29 students who were taking essay course. To select one out of two sampled 

classes as the experimental group, a coin was flipped. 

 

Treatment  

The treatment given to the subjects (students) was in the form of teaching writing 

using peer assistance model. Therefore, during the teaching and learning process, each 

student was required to write short essays of his or her own. In the first session of the 

experiment, the assignments of writing short essays were given immediately after the 

teaching and learning process in the classroom had been completed. In the following 

sessions, however, the tasks of composing short essays were given in the form of 

homework assignments. In either case, the students were encouraged to use self-help 

resources such as their textbooks, dictionaries, and grammar books, as they write. 

 In Muhammadiyah University of Malang where the research was conducted, 

learning activities were expected to take place in 14 (fourteen) effective weeks. As usual, 
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in the middle and at the end of these effective learning weeks, there were two kinds of 

test given: mid-term test and final test. The effective learning weeks were categorized 

into two periods of time. The first period was the weeks before the administration of 

mid-term test (the first week up to the seventh week of the semester); and the second 

period was the weeks after the administration of mid-term test until immediately before 

the administration of final test (the ninth week up to the fifteenth week of the semester). 

As far as the administration of the treatment is concerned, the second period of the 

effective learning weeks (the ninth week up to the fifteenth week) was taken. This means 

that the experiment was started immediately after mid-term test had been administered 

and was ended immediately before the period of final test.  

 The treatment on the experimental group was conducted by the researcher 

himself for some reasons. Firstly, the experiment was started in the middle of the 

semester. So by having the researcher himself to teach (give the peer assistance model) 

in his own writing class, it was naturally able to maintain the natural process of teaching 

and learning on the part of the students in that they were not suspicious of having a 

substitution in their teacher. Secondly, it was difficult for the researcher to get the 

lecturer who was personally interested in teaching writing III course by applying peer 

assistance model which was time consuming. And thirdly, the researcher was eager to 

know whether not the method of peer assistance model applied in the teaching of writing 

was more effective than that with no peer assistance model. 

 The researcher realized that his eagerness to know whether or not the method 

of peer assistance model was more effective than that with no peer assistance model 

might bring about the different enthusiasm in the teaching and learning process. The 

different enthusiasm might take in the form of the different length and frequency of 

effective time for it could possibly happen that one of the two lecturers would teach in 

less amount of time (less than 100 minutes) and of frequency (less than 14 times). These, 

in turn, could cause the bias of the study. Thus, to minimize this possible bias the 

researcher made an agreement with the lecturer of the control group in such a way that 

it could avoid the difference in teaching enthusiasm by using the same course outline, 

being discipline in the scheduled time and in the material presentation. 

 The students of the control group, on the other hand, experienced the same 

teaching and learning process in that they used the same materials, got the same 

number and kind of composition assignments, and the same time allotment. What 

differentiated the two groups is the treatment of the teaching and learning process. In 

this case, in the control group, the experimenter applied the method of teaching writing 

by using peer assistance model whereas in the control group, the lecturer did not apply 

peer assistance model; in this case, he did not involve the good achievers as the helpers 

of the low achievers in the teaching and learning activities. 

 
Instrument 

The instrument used in this study was free composition pretest and free 

composition posttest in the form of writing short essays. The mode of the writing was 

expository. The choice of the mode was based upon the main objective of Writing III 

course, namely to provide the students with the skills to write expository essays.  

First of all, the two different topics had to be developed in the form of essay 

writing with the same number of words -- i.e. about 250 words. Secondly, the students 

were familiar with the two different topics in that they are supposed to already have 

sufficient background knowledge about the topics. This is so because the topic of “The 

Danger of Global Terrorism" and that of "Human Trafficking" had been widely discussed 

and published in the form articles, reports, news in magazines as well as newspapers. 

Thirdly, the two topics were tested in the same length of time -- i.e. 100 minutes. The 

two topics were different for, at least, two reasons. Firstly, besides being intended for 

the research purpose, the topics for pretest as well as those of the posttest were also 
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used for the mid-term test as well as the final test. Thus, it was impossible to have the 

same topic. Finally, the researcher used different topics to avoid the students' memory 

usage. If one topic only was used for both pretest and posttest, it would be quite possible 

that the students still remembered what they had done wrongly in the pretest. This, in 

turn, would possibly prevent them from repeating the same mistakes they had made in 

advance. In other words, their achievement as shown by their posttest scores might not 

reflect their real result of learning process. 

 
Data Collection  

The data of the study were the scores of the students’ composition which were 

collected by administering the free composition pretest and posttest to the whole 

subjects who had been divided into two groups. The pretests of both experimental and 

control groups were administered in the same period of time, and so was the posttest. 

It was possible to do so because both pretest and posttest were administered in the fixed 

schedule of time; that is to say in the period of the mid-term test for the administration 

of pretest and in the period of the final test for the posttest.  

Thus, the researcher did not administer the tests by himself but he worked 

together with the committee of the mid-term and final tests who were responsible to 

administer them. This is so because the tests were not constructed just for the sake of 

the research but they were also given for the purpose of the mid-term and the final tests. 

There was a great advantage that could be obtained from this kind of data 

collection -- i.e. test administration. The subjects (students) did not realize that the tests 

were constructed not only for the sake of the middle and final tests, but also for the 

purpose of the research. What they knew was that they had to do the tests as well as 

possible in order to get good scores. This means that they could be assumed to do tests 

seriously. With this assumption, the researcher believed that their works could be 

considered valid. 

Method of Analysis 

The attempt at investigating the effectiveness of peer assistance model employed 

in the teaching of writing reached after finishing the course (or treatment). To begin 

with, the students' achievement of the experimental group, as shown by their pretest 

mean scores (XE1), was compared with that of the control group (XC1). From this 

comparison, the difference (D) was obtained by simply subtracting one pretest mean 

score of a group from the other. To determine the statistical significance of the 

difference, Analysis of Variance was used. For facilitating the calculation, Computer by 

Microsoft processing was employed. 

RESEARCH FINDINGS AND DISCUSSION 

The findings are presented in relation to the effectiveness of peer assistance model 

applied in the teaching of composition by referring to the research problem (question) 

and the hypothesis as formulated in Chapter One. For this purpose, the discussion 

which offers the interpretative explanation of the finding is presented in a separate 

section. 

 
The Students’ Achievement Prior to the Treatment (Experiment Group) 

To observe the comparison of the average level of the students of the two groups 

(experimental and control) prior to the treatment, an analysis was made of the pretest 

result. It was found that in comparison with the average score of 51.90 of the students 

of the experimental group, those of the control group reached an average score of 51.10 

(see Table 4.1).  
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Table 4.1 

LIST OF PRETEST MEAN SCORE OF STUDENTS 

Variable  N          XE1            XC1      D      t-value   Level of Sign 

Pre-EC  29         51.90          51.10        .80         .3906             0.5 

 

 From the figures which are presented in Table 4.1 above, a difference (D) of .80 

can be calculated in the level of composition achievement of the two groups (51.90 - 

51.10). Upon further analysis  and  application of  t-test  (see Formula 3.1),  the t-value 

was  found  to  be .3906  (df = 56)  --  as  shown  in  Appendix  M  --   indicating  that  

at .05 level of significance, the difference was statistically not significant. In other words, 

it could be said that there was no significant difference between the pretest mean scores 

of the first group and those of the second group. This means that the writing ability of 

the students of the experimental group and those of the control group were comparable. 

 
The Students’ Achievement after the Treatment 

 An analysis of the data to describe the students' levels of composition at the end 

of the treatment was intended to provide the evidences to answer the research question 

and to test the hypothesis. They were all related to composition level -- a level indicating 

the students' ability in writing essays in English. 

To answer the research problem (question) which asked whether peer assistance 

model applied in the teaching of writing (composition) had a significant effect on the 

improvement of the students' achievement, an analysis was made of the posttest results 

of the students who got peer assistance model and those who did not. From the result 

of the analysis, it was found that in comparison with the average score of 63.45 of those 

who got peer assistance model, those who did not get peer assistance model reached an 

average score of 56.33 (See Table 4.2 below). 

 

Table 4.2 

LIST OF POSTTEST MEAN SCORE OF STUDENTS 

Variable  N    XE2            XC2      D          t-value          Level of Sign 

Post-EC    29    63.45           56.33        7.12        3.4032          0.5 

 

In relation to these average levels of the students of the two groups, it was 

predicted in the hypothesis that the peer assistance model applied in the teaching of 

composition has a significant effect on the improvement of students' achievement. From 

the figures presented in Table 4.2 above, a difference (D) of 7.12 could be calculated in 

the level of composition (writing ability) of the two groups (63.45 - 56.33). Upon further 

analysis and application of t-test (formula 3.1) – this formula was employed since the 

composition level of the two groups prior to the administration of peer assistance model 

was comparable – the t-value was found to be 3.4032 (df. = 56) indicating that at .05 

level of significance, the difference was statistically significant and the hypothesis was 

accepted. In other words, the writing ability of the students who were taught by using 

peer assistance model was better than the ability of those who did not get any error 

correction treatment. 
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Interpretation of the Findings 

Below are offered some interpretations which can be used to explain the research 

finding. As it has been presented above, the research has found out that the students 

who were taught by using peer assistance model gained better achievement in their 

composition than those who were not. The interpretative reasons might be as follows.

  

First of all, peer assistance model may help the students be aware of their 

incorrect use of lexical items. It is reasonable to note that all learners make mistakes in 

learning to write. This is not confined to language learners. Even we all make mistakes 

when we are writing in our mother tongue. However, whether we bother to correct 

ourselves or not seems to depend upon whether we think our readers have noticed, and 

how urgently we want to deal with what we are writing. The important point for our 

present purposes is that we know how to correct them; we can recognize our own 

mistakes for what they are. But this not usually the case with mistakes or errors made 

by a learner. Not only does he not always recognize his mistakes, but when his attention 

is drawn to them, he often cannot correct them; he may even make another error in 

trying to do so.   

Conceivably, this is why peer assistance model applied in teaching and learning 

of writing (composition) may, in turn, assist the students to learn the exact environment 

in which they should apply the correct language rules.  

Secondly, the students of the experimental group might get more correct models 

of written utterances based upon the precise rules of the language system they were 

learning. This was so because besides having error correction by their peers who were 

good achievers, these students also experienced the discussion on their most frequent 

errors in the classroom. 

Thirdly, the teacher of writing in the research might create a healthy learning 

environment in which the students were aware that making errors was a natural 

phenomenon in language learning so that they showed more confidence in expressing 

themselves in their composition. This might be due to the notion that from the learner's 

perspective, it is frustrating to receive a corrected composition with many words crossed 

out, new words added, and an array of marginal comments – all of these are usually 

written in red ink. Even some students may be embarrassed and lose confidence when 

they receive their written works corrected in this way. 

 Furthermore, some research suggests that students face some problems in 

writing in the context of learning English as a foreign language), especially in organizing 

and expressing their ideas logically (Budhiarso, 2001). In connection with these 

problems, some research suggests that the application of the two models of cooperative 

and collaborative learning to write has been proven effective in improving students' 

ability in writing skills, especially in the context of learning English as a first language 

and second language. Wrote the first model of learning developed by Topping (2001) was 

named model of learning to write in pairs (Paired Writing Model). This model proved to 

effectively improve student writing skills in the context of English as a first language 

(English as a first language). The second model is a model of learning writing developed 

by Teo (2007) which adapts the model Topping where in the model lesson students share 

their ideas in pairs or groups in order to give each other feedback and edit each article. 

The model also proved effective in improving student writing skills in the context of 

English as a second language (English as a second language). 

 Learning in context in the context of learning English as a foreign language) is 

clearly different typologies and characteristics to learn to write in the context of learning 

English as a first or second language. To that end, Writing Assistance Peer models 

developed to overcome the problem of low ability students in writing, especially writing 

essays. This is because although some studies emphasize the positive side of learning 

to write essays collaborative (Topping and Teo), there are problems that arise in 
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connection with the implementation of the learning method, such as students 

experiencing difficulties due to the lack of editing skill. Thus, as suggested by Peregoy 

and Boyle (2001), students need clear guidelines (explicit guidelines) about writing and 

peer editing. These guidelines are expected to be generated through this research. 

 According to second language acquisition theory, when error correction "works", 

it does so by helping the learner change his or her conscious mental representation of 

a rule. In other words, it affects learned competence by informing the learner that his 

or her current version of a conscious rule is wrong. Thus, second language acquisition 

theory implies that when the goal (of error correction) is learning, errors should indeed 

be corrected, but not at all times and not all rules.   

Furthermore, according to Hendrickson (1978), it appears that correcting oral and 

written errors produced by second language learners improves their proficiency in a 

foreign language more so than if their errors would remain uncorrected.  

 

CONCLUSION AND SUGGESTIONS 

Conclusion  

In the attempt at giving a tentative answer to the research problem as stated 

previously, the hypothesis is stated as follows: "The peer assistance model applied in 

the teaching of writing has a significant effect on the improvement of students' 

achievement. Thus, this research was aimed at knowing whether or not peer assistance 

model applied in the teaching of writing had a significant effect on the students' writing 

achievement.  

The treatment given to the subjects (students) was in the form of applying peer 

assistance model in the teaching of writing skill. The results of the study reveal that 

there was no significant difference in the pretest mean for the experimental and control 

groups. However, there was significant difference in pretest-posttest means for the 

experimental group. Also, there was significant difference in the posttest means for the 

two groups. In other words, peer assistance model applied in the teaching of writing has 

a significant effect on the improvement of students' achievement in composition. This 

means that applying peer assistance model in the teaching of writing skill helps 

improving their achievement. 

 
Suggestions 

At the end of the research report, some suggestions are offered for the 

improvement of the teaching of writing, especially with the emphasis on the 

administration of peer assistance model. They are address for the teacher of writing for 

the improvement of the teaching and learning process. Some other related aspects for 

which other studies can be conducted for better results or for the improvement of the 

teaching of writing are also presented 

 
Treating the Written Work  

The research findings indicates that applying peer assistance model in the 

teaching of writing skill improve the students' writing achievement. Therefore, it is 

suggested that the writing teachers, first of all, encourage the students to help each 

other during the teaching and learning activities. This is quite worthwhile to do because 

peer correction is especially useful to adult foreign language learners. Secondly, the 

teacher of writing need to create a healthy learning environment in which the students 

are aware that making errors is a natural and necessary phenomenon in any language 

learning, more specifically in learning a foreign language. This is so because the possible 

excessive embarrassment caused by one's errors can become a serious obstacle to 

learning from them. And this, in turn, may results in promoting the students who 

manifest low self-confidence in their ability to express themselves in a foreign language. 
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To create such a healthy learning environment, the composition teachers can help these 

typical students build their self-confidence by focusing on high priority errors while 

tolerating less important ones, particularly when they are not required to rewrite their 

compositions. Moreover, it may be wiser to give low-confidence students more credit for 

the content of their ideas rather than for the form in which they expressed. 

Thirdly, the teacher of composition is encouraged good achiever students to have 

a closer look on their peers’ errors. Errors provide feedback, in that they tell the teachers 

something about the effectiveness of his teaching techniques, and show them what parts 

of the syllabus they have been employing have been ineffective particularly when they 

are not required to rewrite their compositions.  

 

Some Ideas for Further Research  

In order to obtain more convincing evidences for the evaluation of the 

effectiveness of applying peer assistance model in the teaching of writing skill, similar 

studies can be conducted by using better developed tests with more specific topics or 

subjects in order to facilitate and, thus, to gain more valid result of evaluation. Besides, 

due to the high degree of subjectivity of evaluation, more raters may be needed to have 

more objective results of test evaluation. 
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