
 

4
th

International Conference the Community Development in ASEAN ®2017  

 

 

248 
 

Analysis on Universal Moral Values as the Bases for Developing Character 
Education in Kindergarten 

 
Endang Poerwanti 

FTTE- University of Muhammadiyah Malang Indonesia  
Email: endangpoer@yahoo.com 

 
Abstract:  

This current study aimed at investigating universal moral values as the character building 
in kindergarten and the developmental stages of kindergarten students, as the bases for 
developing instructional model based on character education. This current study was 
conducted in 6 kindergartens in Malang selected by means of purposive samplings, by 

considering the variations of vision, mission, and the quality of schools. The data were 
collected by employing literature reviews, content analysis of curriculum, interview, and 
focus group discussion. The data were then analyzed by means of componential analysis. 
This current study has found that moral values to develop in kindergarten are religious, 
personal, and social emotional values. Character education-based instruction could be 
implemented through exemplary, habituation, and the creation of conducive environment. 
Habituation is conducted through designed and spontaneous programs. The stages of its 
development are made possible by displaying character values in measurable behavior 
descriptors and incorporating them into instructional indicators, themes and sub-themes, 
and lesson plans, as well as into the creation of school situation and environment based 
on moral values in the form of hidden curriculum. 
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INTRODUCTION 

Character can be considered to be similar to deed, which is a way of thinking and 

conduct that becomes the distinguishing trait of every individual which can be related 

to what is wrong and right, and good and bad, so that such character appears as a habit 

manisfested in attitude and behaviour of an individual, making it possible for character 

to become habit continuously done and practiced in every aspect of human environment 

(Berkowitz, 2004., Lee, A. 2014). Because character is connected with virtues, character 

building is an effort done in steps aimed to cultivate habits which always allow children 

to think, behave and act under the codes of values, making character building be linked 

with the teaching of values. Values which become the measuring unit for good/bad and 

right/wrong are called moral values (Lickona, 1999, Berkowit & Hope, 2009). The 

achieving of the objective of characteristic building is reflected in the knowledge, 

attitude, and behaviour of children based on virtues, which are universal moral values 

in the form of values accepted in any given environment. Darmiyati Zuchdi (2009:10) 

states that character education possesses larger significance for moral education 

because it does not only teach what is good/bad and right/wrong. Character education 

cultivates habits (habituation) about kindness, so that children can understand and 

experience good values as well as get used to practicing such values. 

Naturally, every individual has an innate desire to be associated with goodness, 

but such nature that human being is always kind is merely a potential. The potential is 

not manifested yet without being accompanied with instructions in a form of education. 

Character or personality which has already been formed is often linked to habit which 

automatically appears and is done by individual repeatedly to respond to every problem 

and so it becomes adaptation reaction. Therefore, character building needs constant 

habituation and it must be implemented in every aspect of life. Character building needs 

to involve the knowledge of attitude and behaviour, so that it can involve every aspect 

which includes knowing the good, loving and desiring the good, and acting the good 
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which are done simultanously and continuously. The impact of character building at 

school focuses on strenghtening empathy, ethics, and social intelligence by means of 

creating a situation at school where students care for and respect each other. Such 

situation can bring positive impacts towards the passion and motivation to study. The 

creation of condusive school environment and atmosphere as well as the cooperation 

from the school staff to set the example for showing caring, become the points that 

determine the success of character building intervention at school. (Althof, 2006., 

Shields., D. L. 2011., Kristjánsson, 2013) 

The understanding of moral value and good deed in general are inseparable; 

therefore, the orientation of teaching of value, moral teaching, and teaching of good deed 

are also hardly separable. Teaching of values concerns with good deed, norms, and 

moral. Values which are based on the norms are called moral values, whereas good deed 

is the act based on the moral values and are the fruit of good conscience originating 

from the moral values. Hence, learning good deed is linked to values, norms, and moral. 

In relation to character teaching, Kirchenbaum (1998) suggests that comprehensive 

approach involving inculcation, modeling, facilitation of cognitive development, and skill 

development is needed. Inculcation approach is an approach concerning with 

cultivating values which emphasize on teaching social values to students.   

Character building in formal education context needs to be carefully designed so 

that it is integrated into the learning process and the school culture. Learning is about 

the environment and the atmosphere, which need to be designed by educators 

consciously in order to reach the objectives of education. This is then manifested into 

teaching-learning interaction which is directed towards the changing of attitude which 

reflects the universal moral values acceptable in the society (Benniga et all, 2003., 

Berkowitz, 2007). 

Children’s development is progressive and continuous in nature; therefore, 

children’s experience in the early stage of development will influence the development 

in the further stages and will be carried throughout adulthood (Currie, 2001., Seifert, 

2004., Gregoriadis, 2014). The development aspects need to be accentuated and 

optimized during kindergarten ages, including (1) physical growth, (2) motoric growth, 

(3) language development, (4) motoric social emotional development, (5) playing 

development, and (6) moral development, (Mussen, 1998., Hendrick, 2001., Kartono, 

2005., Hurlock, 2006). In order to develop these aspects in the learning process, moral 

values can be supplemented in the character education framework. 

Such concern becomes the reason why character education and attitude 

formation in the kindergarten level need to receive grave attention, due to the fact that 

it will have big impact towards the moral attitudes of the children within the next 

education levels. Many researches came into conclusion that point out the importance 

of education in the early ages and the impacts for the children’s further development. 

Furthermore, there are different kinds of attitude and behaviour digressions in 

teenagers and adults which root from the previous education experience (Revell, 2007., 

Neng Lin, 2011). Kindergarten is a formal education institution for small children where 

teachers have crucial roles to start cultivating the moral values programmable through 

learning experiences, habituation, and role modeling as well as creating condusive 

learning environment (McMahon et all, 2000., Ramseier, 2007., Cooper, 2010., Bassok, 

2016).  

Reflecting on the principle that the components of character develop gradually 

and within a long period of time, the effort to introduce, to cultivate, and to love the 

values of goodness must also be supplemented, considering that kindergarten ages are 

the critical period where children are developing a strong sense of sensibility towards 

moral and social education. The development of children’s characters will develop 

optimally when the environment gives relatively the same examples of patterns and 

standard of behaviours. Education institution is a vessel for carrying out the missions 
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of education for both individual or group. Ki Hajar Dewantara (1967) states that there 

are three cores of education, which are family (Hetgezin), school (De school) and youth 

movement (De jeugdbeweging). 

           During the process of teaching and learning, teachers possess the chance 

to cultivate moral values which shape the character of the students. Teachers are able 

to choose part of their subjects or subject themes to be integrated with the process of 

developing students’ character. The method and learning source chosen can also be the 

media of character development. When managing class, teachers’ speech acts and 

attitudes can also be used as model to which the students can reflect this way they 

learn through model and habituation during the learning process (Hoyle,1969., 

Kennedy, 1999., Van., Beijaard., & Verloop, 2001, Anismata 2002). Therefore, teachers 

are expected to be able to design character building which is integrated into the whole 

learning process, in the form of programmed or spontaneous activities, role modeling, 

or learning situation. 

 
METHODOLOGY  

This research was aimed to build the concept of character building and the 

learning model which can optimize the habituation process of moral behaviour and the 

internalisation of character values. The main objectives are (1) to study the concept of 

character buildling and identification of character aspects that are developing and are 

being developed in kindergarten (2) to describe the processes of habituation of behaviour 

in the effort to internalise the character values through learning (3) to formulate the 

model for character building for kindergarten students.  

The research was carried out at the preschools, especially kindergarten/RA 

(Raudhatul Athfal)/BA (Bustanul Athfal) (both are formal and Islam nuanced pre-school 

programs for 4-6 years old) in Malang. These schools were chosen through purposive 

sampling method by considering the diversity of kindergartens, mainly regarding with 

the visions and missions of the school, learning models, school cultures, and social 

climates around the schools. Therefore preschools were classified under six categories, 

namely (1) national-standard kindergartens, (2) Islamic-standard kindergartens, (3) 

non-Islamic-standard kindergartens, (4) Integrated kindergartens which are managed 

together with play groups and elementary schools, (5) Conventional sub-urban 

kindergartens, and (6) kindergartens under the management of the Ministry of Religious 

Affairs. 

The methods of collecting the data during the research were varied into six types 

which were used simultaneously and complementing each other; literary reviews, Focus 

Group Discussion (FGD), Content Analysis, Observation, Interview, and 

Documentation. Qualitative analysis was chosen because data were concerned with the 

explanation of behaviours and statements as well as perceptions which are qualitative 

in nature. Meanwhile, some data in a form of numbers and quantitative figures were 

used to complete and assist the description of the qualitative data. Qualitative data 

analysis is in accordance with the component of the problems and the objectives of the 

research. Qualitative analysis chosen was phenomenological analysis and patterns of 

tendency which were applied throughout the research process. 

 
FINDINGS 

 
Character building is a gradual innitiative which is aimed to educate children to 

be able to make wise decisions and to implement them in their daily life. Character 

shaping values which are essential to be implemented since kindergarten are universal 

moral values, which are values that can be commonly accepted. From literary reviews 

about moral values, these can be classified into four aspects, namely the Divinity aspect 
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– values reflecting attitudes and behaviours in correlation with the relation of an 

individual with God, personal aspect –conscience values related to personal attitudes 

and behaviours, social aspect – values related to attitudes and behaviours towards 

others and environment, and nationalism aspect. Those are briefly presented in the 

following table:   

 
Table  1. Summary of Values as Pillar/Aspects of Characters 
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No 
 

(A) 

Linda  &  

Richard 
(2005) 

(B) 

Lewis A. 

Barbara 
(2004) 

(C) 

Megawangi 

Ratna 
(2004) 

(D) 

Tillman 

Diane & 
Hsu Diane 

(2004) 

(E) 

Deklaras

i Aspen 
(1997) 

F 

Josephson 

Institute 
of Ethics 

(2005) 

 

1 Honesty Toughtful

ness 

 

Love of God 

and towards 

his 
creations 

 

Peacefulne

ss 

 

Candor 

 

Candor 

 

2 Courage Social 

Awarenes

s  

 

Autonomy 

and Sense of 

Responsibili

ty 

 

Appreciati

veness 

 

Respectf

ulness 

and 

Apprecia

tiveness 
 

Respectful

ness 

 

3 Peacefulness Cooperati

veness 

 

Honesty, 

Reliability, 

and Wisdom 

 

Affection 

 

Sense of 

Responsi

bility 

 

Sense of 

Responsib

ility 
 

4 Self reliability 

and Potential 

Fairness 

 

Respectfuln

ess and 
Well-

manneredne

ss  

 

Sense of 

Responsib
ility 

 

Fairness 

 

Fairness 

 
     

5 Self 

Discipline & 

Self Control 
 

Forgiving 

 

Charitability

, Kindness, 

& 
Cooperative

ness  

 

Happiness 

 

Kindness 

 

Kindness 

 

6 Purity & 

Chastity 

 

Honesty 

 

Confidence, 

Creative, 

and 
Hardworker 

 

Cooperativ

eness 

 

Sense of 

nationali

sm 
 

Sense of 

nationalis

m 
 

7 Loyalty and 

Reliability 

 

Maintaini

ng Good 

Relations 

 

Leadership 

and 

Fairness 

 

Honesty 

 

  

8 Respectfulnes
s 

 

Respectfu
lness 

 

Kindness 
and 

Humility 

 

Humility 
 

  

9 Love and 

Affection 

 

Sense of 

Responsi

bility 

 

Tolerance, 

Peacefulnes

s, and Unity 

 

Tolerance 

 

  

10 Sensibility 
and 

Selflessness 

 

Awarenes
s of Safety 

 

Cleanliness, 
Tidiness, 

Health, and 

Safety  

4 K 

Modesty 
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11 Kindness and 

Amiability 

 

  Unity 

 

  

12 Just and 
Magnanimity 

 

     

 
 

From the study of this theoretical framework, there are four aspects of character 

building which are including Divinity, personal, social, and nationalism aspects. These 

are then combined with moral values which are tailored with the given aspects. The 

Divinity aspect consists of one value – Godliness; personal aspects of three – honesty, 

confidence, and humility; the social aspects of four – empathy, tolerance, responsibility, 

respectfulness, leadership, and cooperation; while nationalism aspect consists of one 

pillar value, namely citizenship. These values are developed to become material for 

discussion and FGD with kindergarten teachers about how these aspects are applied in 

the learning of character building in kindergarten. 

 
Table 2. Summary of Aspects of Character Developed in Kindergarten 

Aspects of Character Values in the Character Building 

Divinity Godliness value 

 

Personal Aspects 

Honesty 

Confidence 

Humility 

 

 

 

Social Aspects 

Empathy 

Tolerance 

Responsibility 

Respectfulness 

Leadership 

Cooperativeness 

Nationalism Aspects Citizenship 

 

 

From the FGD, the elaboration of the character values to be developed in kindergarten 

are as follows: 

1. Divinity is an awareness of an individual as a God’s creation. According to the 

development of the children’s growth, this value is elaborated into attitudes and 

behaviours: (1) praying before and after every activity, (2) singing the hymnes, (3) 

reciting religious passages, (4) performing religious acts, (5) praising God’s 
creations, (6) mentioning the worship places, (7) knowing the sacred days, (8) 

differentiating God’s creations and those of humans’, (9) interested in joining 

religious activities, (10) Expressing gratitude.   

2. Honesty is the core of trust and is the foundation of relationship between 

individuals. For kindergarteners, honesty is a concept that continuously develops 
and requires experience and role modeling. The value is described as follows (1) 

knowing to not tell lies, (2) wanting to follow rules in games, (3) acting sportive in 

playing, (4) acting sportive in studying, (5) Admitting mistakes, (6) willing to accept 

weaknesses, (7) trying to fulfill promises, and (8) differentiating belongings of others 

and those of theirs. 

3. Confidence is having faith on one’s own potentials. This aspect appears in 
kindergarteners in attitudes and behaviours as follows: (1) admitting mistakes, (2) 

being interested in asking questions, (3) having the courage to express opinion, (4) 

having interest in knowing the school environment, (5) being capable of taking care 
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of themselves without the help of adults, (6) being interested in presenting 

themselves in front of the class, (7) showing pride of their own works, (8) being 
capable of working on tasks by themselves, (9) having courage to greet new people, 

(10) having the courage to lead friends, and (11) willing to set examples for friends.  

4. Empathy is an awareness and emotional involvement in problems of their 

surrounding. In relation to the development of kindergarteners, empathy appears 

in the forms of attitudes and behaviours (1) being able to relate to friends’ feeling, 
(2) being interested in consoling friends, (3) helping friends who are not able to do 

certain tasks, (4) giving motivation to unmotivated friends, (5) escorting friends to 

provide morale support, (6) trying to cheer other people, (7) showing attention on 

the needs of others, (8) restraining self in uncomfortable situation, and (9) 

recognising different facial expressions.  

5. Tolerance is the ability to control emotions, so that one can balance themselves 
with the surrrounding. For kindergarteners, the aspect of loving peace and 

tolerance are described in these attitudes and behaviours (1) showing respect/not 

disturbing other friends, (2) having many friends and being loved by others, (3) 

being able to share, (4) accepting friends’ weaknesses, (5) being able to help each 

other (6) being patient in waiting for turn in using toys, and (7) being able to control 
emotions.  

6. Responsibility is the ability to take care of themselves and to finish tasks well. In 

kindergarteners, this aspects are described in such attitudes and behaviours as (1) 

trying to achieve the best result, (2) willing to take part in taking care of 

environment, (3) putting things on the right place, (4) complying with rules and 

behaving orderly, (5) Avoiding postponing tasks, (6) keeping tidiness (7) putting toys 
back in their place after playing, (8) throwing away trash on the right place, (9) stop 

playing when it is time to, (10) being consistent with words, (11) being able to 

identify contrabands, and (12) being capable of keeping themselves off from danger, 

and 

7. Respectfulness is the reflection of mannerism and can be described with these 

attitudes and behaviours (1) listening when other people are talking, (2) respecting 
older people, (3) preferring helping over commanding, (4) being used to thanking 

people, (5) being used to giving and responding to greeting, (6) using polite language 

when speaking, (7) being able to compliment friends, (8) looking straight to the face 

of their interlocutor, (9) speaking softly and using lower register, and (10) 

contemplating the outcomes of an act towards others.  
8. Leadership is the ability to lead people and the awareness of equality. In the 

development of kindergarteners, this aspect of character can be expressed through 

attutudes and behaviours such as (1) being able to lead friends in performing tasks, 

(2) being able to be the role model, (3) having the courage to reprimand friends who 

did wrong, (4) having the courage to make decision and take innitiatives, (5) 

listening to friends’ opinions, and (6) being able to do job divisions. 
9. Cooperativeness is the capacity to be able to work together with different people in 

finishing a task. This can be reflected from attitudes and behaviours such as (1) 

being able to work well in group, (2) being interested in playing with friends, (3) 

being able to compliment friends’ works, (4) cooperating with friends to clean the 

surrounding and tidying up toys, (5) being interested in doing chores, and (6) being 
interested in helping. 

10. Modesty and humility are attitudes and behaviours which always make people feel 

content, comfortable, and appreciated. For kindergarteners, this aspect can be 

described in these actions: (1) knowing the meaning of proper use of school 

facilities, (2) using their own properties reasonably, (3) knowing the benefits of 

saving, (4) being interested in sparing money for saving, (5) taking foods in amount 
they know they can finish, (6) showing kindness, (7) not wanting to show off, (8) not 

comparing others’ belongings, and (9) being able to wait patiently.  

11. Nationalism is the awareness of being a part of a nation and being the people of 

Indonesia. In kindergarteners’ development, this aspect of characteristics can be 

described into attitudes and behaviours as follows (1) being respectful and orderly 
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during flag ceremony, (2) being able to sing the national anthem and ethnic songs, 

(3) being interested in participating in the commemoration of national days, (4) 
knowing the names of their country, province, and city of origin, (5) knowing the 

national symbol and flag, (6) being able to recite the Five National Pillars, and (7) 

using Bahasa Indonesia correctly.  
 
The Characteristics of Character Building in Kindergarten 

The Focused Discussion Group with teachers resulted in the description of how 

character building is implemented in learning and then followed by learning observation 

and FGD with parents. The results are as follows: 

1. State Kindergarten Pembina Kota Malang 

The school is favoured by spacious school yard; the number of teaching staff is 

ideal and possesses good quality. Learning process is started with light morning 

exercises followed by praying in accordance with the Islamic faith. Learning process 

begins in a formal setting because almost all of the students activities are led by the 

teachers. In the habituation learning, teachers sit in a low stool and students gather 

sitting on the carpetted ground. During the process of learning basic skills development, 

students sit in low stools. The room arrangement is managed by each teacher, however 

they still need to be arranged in orders of block, art, music, Maths, Language, drama, 

and Science areas. Students-teachers communicate formally. According to the interview 

with parents, they declared satisfaction because upon graduating from this 

kindergarten they are guaranteed that children will be able to do simple calculation and 

reading, even though these are not the objectives of the learning process in the 

kindergarten. According to parents, senior teachers seem to be uncooperative when it 

comes to discussing the development of children’s attitudes. In addition, the principal 

of the school is deemed to be unfriendly. The most apparent development visible for 

parents is the children’s ability to be more independent and critical.    

2. Anak Saleh Kindergarten 
This kindergarten takes pride on educating students to be good Moslems as well 

as the use of English during teaching process. Their vision and mission as a leading 

Islamic school are reflected on a clear program and targets. This kindergarten possesses 

a leading education on life skills program which are described in the indicators of all 

fields and aspects of development. The guideline for learning process is called Daily 

Lesson Plan which is caried out by doing learning model called BCCT (Beyond Centre 

and Circle Time) combined with Moving Class. The design or types of activities for 

learning and character building are not specifically designed but rather developed from 

standard indicators of development from Curriculum Development Guidelines 

Kindergarten/RAwhich are incorporated with Generic Learning Menu Guides 2010. The 

orderliness and discipline in the use of time is important so that classes do not overlap. 

According to the teachers, discipline and independence are shaped by the awareness 

that students are responsible for their activities as well as the playing facilities. Teachers 

use observation forms to assess students’ development. Teachers’ role during and 

outside the learning process is very important. Teachers appear to care for the students 

even after the school is over as it is described from their caring about the children who 

are waiting for their pick up. 

 
 
3. Permata Iman Kindergarten 

As an Islamic kindergarten, Permata Iman Kindergarten states that their vision is 

“To shape the young generation possessing Islamic spirit, Indonesian personality, and 

Global Mind”. Non-compulsory programs in Permata Iman consist of behavioural habits 

which have to be done by students. Mind mapping program is done every morning before 

learning process begins. The aim of this activity is to warm up the students in thinking 

critically. Reciting the Koran is also one of the prides of this kindergarten. The 
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habituation to behave is always practiced in daily context. For instance, students must 

be polite and friendly, be used to greet, to say please, thank you, and sorry in proper 

language and manner. The leadership development is carried out through King program 

for male students and Queen for female. The King and Queen are responsible for 

maintaining the order of the class for one week. Affection and role modeling become the 

main characteristics of the activities carried out daily. The result of FGD with parents 

agrees with this claim. The reason why parents choose this school is because their 

children are taken care of (i.e teachers are more attentive of their students). Class rooms 

are designed flexibly; and cleanliness and tidiness are apparent. One of the problems is 

that parents also demand that children are taught to read and write the way other 

schools do, despite knowing that these are not the priority concerns of the school.  

4. Catholic Kindergarten Sang Timur 

In this research, Sang Timur Kindergarten represents non-Islamic schools and is 

selected because of its vision to shape students to become individual with religious faith 

and belief in God, to be capable in all subjects, to be capable of surviving in the global 

era, to be an excellent future generation possessing the spirit of togetherness. The class 

is managed by three teachers who design lesson plan employing thematic approach in 

8 different areas. In the application of the learning process, seat arrangement is not 

made to follow the basic formal structure. Discipline becomes the essential point of 

learning applied inside and outside class, resulting in warnings that teachers often need 

to give. Parents are very keen on sending their children to this school and they have an 

important role in the development of the school by joining parents’ club. This club aims 

to cater the needs of the schools by voluntarily providing school funds. Parents consider 

that teachers are the figures of authority in class; therefore, parents are satisfied when 

their children show respect and obedience to their teacher, Ms. Nanik. The children’s 

knowledge, attitude and behaviour development, according to the parents, are shown 

the most through the children’s improvements in their use of language and discipline, 

as well as their cognitive skills. These are deemed necessary to prepare children to enter 

the elementary school level.    

5. BA Restu 

This school is located inside the complex of integrated Islamic schools, namely 

MIN Malang I, MTs Negeri Malang, and MAN 3 Malang. BA Restu states that their vision 

is to promote Islamic educations which are representative, creative, and condusive. The 

planning and process of learning follow the regulations set by the Ministry of Religious 

Affairs. This guideline, however, is still underdeveloped that in the practice the school 

often uses the guideline from the Ministry of Education. The learning process in this 

kindergarten is carried out by means of thematic approach, using commonly known 

materials implemented into the center of activities through moving class model. Religion 

lessons are given every morning in class. The distinguishing feature of the curriculum 

development in BA Restu is reading and writing the Koran, which is the essential lesson 

given every morning. The learning process begins with light physical exercises followed 

by short session of reciting prayers performed by each student. These activities finish 

by 08.30. While the others are reciting and reading the Koran, students who do not get 

their turn are given the chance to study other lessons. Following, students are to 

perform Dhuha prayer followed by general lessons, which are the main schooling 

activities. Class promotion is to be determined by the Principal of the School. The school 

yard is not so spacious but the environment is very neat and is decorated with colourful 

paintings to represent the children’s world. Quotes citing moral lessons are placed 

strategically around the school so that children can read them. To make the most of the 

limited space, the school is built in two floors. Morning exercises are scheduled in turn 

as well. Teachers consider that parents with higher education and economic 

backgrounds are easy to reason when it comes to sharing the development of their 
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children. Parents choose to send their children to this school because they want their 

children to learn to behave, to be disciplined in learning, and most importantly to teach 

them to read the Koran. Most of the parents feel that the school is still lacking on 

communication with the parents. Parents hope that there is at least weekly report or 

biweekly report for them. To these days, parents only know the development of their 

children through report which mostly is too general. Parents think that it is due to the 

large number of students and the school schedules that an approach to individual 

students is lacking, considering that this is a crucial stage of a child’s life. 

6. Dian Agung Kindergarten 

Dian Agung Kindergarten is managed by PKK (Family Welfare Management, an 

organisation designed to empower household women) Sumbersari Sub-district. The 

approach applied to manage the school seems to reflect on the Javanese saying “waton 

mlaku” (spontaneity) because the school does not have School Development Plan, the 

development of learning is taken care by teachers. Financial limitation seems to be the 

reason behind the lack of creativity in developing teaching materials. There are only 

small spaces of playing ground which are unmanaged. Learning process takes place in 

between 07.30 until 10.00. The school starts with praying according to Islamic faith 

because 100% of the students are Moslems. The learning activities include singing, 

colouring, and pre-reading and writing activities. Teachers account that they 

periodically plan the lesson plans, which include weekly schedules in elementary school. 

However, the document of students development are unavailable. This becomes the 

reason why students attitude and behaviour development are unknown to parents.  

 

DISCUSSION 

Teacher’s knowledge on subjects and their understanding of character building in 

the teaching of values and deeds in kindergarten, including their measures in teaching 

those values, are good. The downside is that there seems to be a lack of systematic 

management for one character based learning model. Teachers’ understanding of the 

teaching of values and deeds, which should have been presented in the kindergarten’s 

competence-based character building framework, is adequate, but still needs specific 

training aimed for a more systematic learning model for values and deeds learning in 

within the framework of character building. Strategies and teachers’ teaching 

techniques in cultivating the values and deeds can be done through (1) sharing stories 

focusing on the values of good deeds (2) Giving moral lessons and role modeling 

continuously, (3) Implementing habituation of clean lifestyle, politeness, orderliness, 

and such, (4) Giving real life experiences through visitation to care houses, outbond, 

etc., (5) Providing condusive physical and social environment. All of these are to be 

managed in a learning system through games and cooperation with parents. Generally, 

there is no difference in vision and mission between kindergartens in regards of the 

principal of values and deeds teaching. This is due to the fact that children’s life skills 

are still focused on general matters and their development are yet fluid. Hence, 

ideological values which are abstract are still out of their reach. All materials are in the 

forms of concrete examples.  

Schools need to develop character building model with variety of means and media 

which are in accordance with the government’s policy regarding character building. This 

concerns with, first of all, the integration of character building into the curriculum by 

not changing the model of lesson plans designed by teachers. Teachers, on the other 

hand, need to complete the indicators of character values which are going to be infused 

in the themes or certain development areas. When planning for materials, teachers need 

to find out the values that can be found in the theme or the development aspects that 

can be used to strenghten the character building. Teachers do not need to add materials 
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related to character building, but rather elaborate the materials by inviting the students 

to critically think about values behind the theme and development aspects. This should 

be designed within the scenario of teaching. Teachers, furthermore, ideally have 

designed well in advance the character building program in their Weekly Activities Unit 

and Daily Activities Unit. Second of all, habituation by focusing on the certain character 

values in daily basis serves as the reminder that there are values to be learned every 

day. In learning in the class, in any extracurricular activities, or community based 

activity, values become daily focus. This works the same with the weekly and monthly 

values. 

Next is the use of an approach focusing on active learning and student centered 

processes, which can be done in any kind of class, school, or community-based 

activities. In the class, this plan is developed through learning activities which are done 

by teachers by means of integration. At school, this plan is developed by conditioning 

and planning done since early academic year, scheduled in the academic calendar, and 

implemented in everyday basis as a part of the school culture. The aim is that students 

use the chance to experience behaviours reflecting values of culture and national 

characteristics. The next step is to strenghten the school culture by emphasizing the 

habituation of values in every aspect of life in school; giving the students chance to have 

the role model continuously from adults around them; involving all elements of school 

by taking into consideration the norms, regulations, and school traditions. By doing 

this, moral values implemented will be internalised into the students’ mind and spirit 

and manifested into their attitudes and behaviours.  

CONCLUSION 

The conclusion of this research is elaborated as follows: 

1. Character values developed in the kindergarten are concerned with four aspects, 

namely Divinity, personal, social, and nationalism aspects. Divinity consists of 

three points, which are honesty, confidence, and modesty. The next is the social 

aspect which concerns with empathy, tolerance, responsibility, respectfulness, 

leadership, and cooperativeness. Nationalism aspect, on the other hand, is in 

regards of one pillar point, citizenship. In relation with the development of 

kindergarteners’ critical thinking, the ones easy to develop and to be habituated are 

the moral behaviours, instead of moral reasoning, and even moral philosophy and 

ideology.  

2. The strategies and techniques to implement values and deeds are done through (1) 

sharing stories about values of good deeds. (2) Giving moral lessons and role 

modeling continuously, (3) Implementing habituation of clean lifestyle, politeness, 

orderliness, and such, (4) Giving real life experiences through visitation to care 

houses, outbond, etc., and (5) Providing condusive physical and social 

environment.All of these are to be managed in a learning system through games 

and cooperation with parents. The main problem faced by teachers in implementing 

the teaching of values and good deeds into the competence based character building 

framework is regarding on the imbalance of knowledge, habituation, and role 

modeling of school and home environment. 

3. Character building model at school can be carried out through (1) integrating the 

character building into the curriculum, (2) implementing habituation by focusing 

on habituation program concerning on certain character values in daily, weekly, 

and monthly basis, (3) using active learning process approach which centers on the 

children in every activity, either scheduled or spontanously, in the class, school, or 



 

4
th

International Conference the Community Development in ASEAN ®2017  

 

 

259 
 

community, and (4) creating environment which is condusive through 

strenghtening the school culture.  

 

 
REFERENCES 

(1) Althof, W., & Berkowitz, M. W. (2006) Moral education and character education: 
Their relationship and roles in citizenship education. Journal of moral education, 

35(4), 495-518. 
(2) Anismata, M. (2002) Membentuk karakter cara Islam. Jakarta: Al-I’tishom Cahaya 

Umat, Jakarta. 
(3) Bassok, D., Latham, S., & Rorem, A. (2016) Is kindergarten the new first 

grade?.AERA Open, 2(1), 2332858415616358. 
(4) Benninga, J. S., Berkowitz, M. W., Kuehn, P., & Smith, K. (2003) The relationship 

of character education implementation and academic achievement in elementary 
schools. Journal of Research in Character Education, 1(1), 19-32. 

(5) Berkowitz, M. W., & Bier, M. C. (2004) Research-based character education. The 

Annals of the American Academy of Political and Social Science, 591(1), 72-85. 
(6) Berkowitz, M. W., & Bier, M. C. (2007) What works in character education. Journal 

of Research in Character Education, 5(1), 29. 

(7) Berkowitz, M. W., & Hoppe, M. A. (2009) Character education and gifted children. 

Journal High Ability Studies, 20 (2), 131-142. 
(8) Cooper, H., Allen, A. B., Patall, E. A., & Dent, A. L. (2010) Effects of full-day 

kindergarten on academic achievement and social development. Review of 

Educational Research, 80(1), 34-70. 
(9) Currie, J. (2001) Early childhood education programs. The Journal of Economic 

Perspectives, 15(2), 213-238. 
(10) Dewantara Ki Hadjar. (1977) Ki Hadjar Dewantara: Hal pendidikan.(Bagian 

ICetakan ke II).  Yogyakarta: Majelis Luhur  Taman Siswa. 
(11) Gregoriadis, A., & Grammatikopoulos, V. (2014) Teacher–child relationship quality 

in early childhood education: the importance of relationship patterns. Journal Early 
Child Development and Care, 184(3), 386-402. 

(12) Hendrick, Joanne. (2001) The whole child: Developmental education fo early years.  

Colombus, Ohio: Merrill Prentice Hall. 
(13) Hoyle, E. (1969) The role of the teacher. Routledge & Kegan Paul Books. 

(14) Hurlock, E. B.  (2006) Perkembangan anak jilid I (Terjemahan Meitasari 

Tjandrasa). Jakarta:  Erlangga. 
(15) Hurlock, E. B.  (2006) Perkembangan anak jilid II (Terjemahan Meitasari 

Tjandrasa). Jakarta:  Erlangga. 
(16) Indonesia Heritage Foundation. (2003) Sistem pembelajaran terpadu berbasis 

karakter untuk TK A dan TK B.  Jakarta: IHF.    

(17) Kristjánsson, K. (2013) Ten myths about character, virtue and virtue education–

plus three well-founded misgivings. British Journal of Educational Studies, 61(3), 

269-287. 
(18) Kennedy, M. M. (1999) The role of preservice teacher education. Teaching as the 

learning profession: Handbook of policy and practice, 54-85. 
(19) Lee, A. (2014) Implementing character education program through music and 

integrated activities in early childhood settings in Taiwan. International Journal of 

Music Education, 0255761414563195. 
(20) Lickona, T. (1999) Character education: Seven crucial issues. Journal Action in 

Teacher Education, 20(4), 77-84. 
(21) Kartono Kartini. (1995).  Psikologi anak,  psikologi perkembangan.  

Bandung:Mandar Maju. 
(22) Kirchenbaum Howard. (1998).  100 ways enhance values and morality in school 

and youth settings.  London: Allyn and Bacon.  



 

4
th

International Conference the Community Development in ASEAN ®2017  

 

 

260 
 

(23) Morrison, George S. (2002).  Early childhood education: Twenty predictions for  the 
future. Early Childhood Education, University of North Texas, U.S.A. (versi 

elektronik) retrieved on January 23, 2016 from 
www.ecampus.com/map/013111798X 

(24) Mussen,  P. H., Conger, J. J., & Kagan, J. (1998). Perkembangan anak dan 
kepribadian anak. (Terjemahan Dra. Med. Meitasari) Jakarta: Erlangga. 

(25) McMahon, S. D., Washburn, J., Felix, E. D., Yakin, J., & Childrey, G. (2000) 
Violence prevention: Program effects on urban preschool and kindergarten children. 

Applied and preventive psychology, 9(4), 271-281. 
(26) Neng Lin, W., Enright, R., & Klatt, J. (2011) Forgiveness as character education for 

children and adolescents. Journal of Moral Education, 40(2), 237-253. 

(27) Ramseier, C. A., Leiggener, I., Lang, N. P., Bagramian, R. A., & Inglehart, M. R. 
(2007) Short-term effects of hygiene education for preschool (kindergarten) children: 
a clinical study. Oral health & preventive dentistry, 5(1). 

(28) Ratna Megawangi. (2004) Pendidikan karakter: Solusi yang tepat untuk 
membangun bangsa. Jakarta: Star Energy (Kakap) Ltd. 

(29) Revell, L., & Arthur, J. (2007) Character education in schools and the education of 
teachers. Journal of Moral Education, 36(1), 79-92. 

(30) Shields, D. L. (2011) Character as the aim of education. Journal Phi Delta Kappan, 
92(8), 48-53. 

(31) Seifert, Kelvin L. (2004) Cognitive Development and Early Childhood Education 

Cognitive Development and Early Childhood Education. Journal Early Childhood 

Education, 1-20 
(32) Van Driel, J. H., Beijaard, D., & Verloop, N. (2001) Professional development and 

reform in science education: The role of teachers' practical knowledge. Journal of 

Research in Science teaching, 38(2), 137-158. 

(33) Vessels, G., & Huitt, W. (2005) Moral and character development. Presented at the 

National Youth at Risk Conference, Savannah, GA, March 8-10. Retrieved on 

January 23, 2017 from http://chiron.valdosta.edu/whuitt/brilstar/chapters/ 

chardev.doc 

(34) Zuchdi Darmiyati. (2009) Pendidikan karakter: Grand design dan nilai-nilai 

target. Yogyakarta: UNY Press.   
  

http://www.ecampus.com/%20map/013111798X

